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Introduction:

In 2014, some important changes in education took place within England.
A new National Curriculum was introduced. As part of this process, a long-
established national system of reporting children’s attainment throughout
Key Stage 1 (Levels’) was abolished - replaced with a new national
assessment framework, enabling all Schools to continue to comparatively
report children’s attainment at the end of Key Stage 1. At the same time,
Schools were encouraged to devise their own system of tracking
attainment and progress to run alongside this interim framework.

At Thames View Infants, all this information has been available for you to
peruse on our School website for some time now. As there is so much
information for you to read, we decided to present most of this on-line
information within a handy-sized booklet.

| believe that at the heart of every Outstanding School, with high quality
learning, is a well-mapped out curriculum with high — yet unambiguous -
expectations and a commonly-shared narrative underlying assessment for
learning. As one of the highest-achieving Infant Schools nationally, |
recognise the valuable work that parents, as partners, undertake to support
learning both at home and in school with their children too.

For both these reasons, | hope you find this comprehensive booklet
valuable and convenient to use. Whilst we have tried to explain concepts
in a simple and easy-to-read manner, please do not hesitate to speak to
us if we can help offer you further information on points addressed in this
booklet or, for that matter, any aspect of your child’s schooling: the more
we talk, the more that our children will thrivel

Yours sincerely,
) b

Paul Jordan
Headteacher
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An Introduction to Learning & Assessment

For generations, parents have found themselves visiting schools with their children and are often heard
saying ‘It's not like when | was at school.” Things change quickly in education, and this was true again in
2014 when the curriculum changed for schools throughout England. This guide is designed to support
parents. Clearly, it is impossible to set out in detail everything your child will learn during their time at Thames
View Infants, but by providing an outline of what your child will learn and the end of year expectations,
hopefully this will help parents to support our children in making the most of their education.

WHAT’S CHANGED?

English, Maths and Science remain very important and are considered the core subjects in primary and
secondary education. The National curriculum sets out in detail what should be taught in each of these
subjects, and they will take up a substantial part of your child’s learing week. Alongside these are the
foundation subjects: Art, ICT, Design and Technology, Geography, History, Music, and PE. For these, the details
in the National Curriculum are much briefer, and schools have more flexibility over what they cover in these
subjects.

DEVELOPING, SECURING & MASTERING LEARNING WITHIN THE NATIONAL CURRICULUM

The National Curriculum places a high emphasis on developing children’s learing to a secure standard and
then providing a variety of opportunities to consolidate this, so that children ultimately, demonstrate mastery
and resilience in their learning and of skills, concepts and understanding — developed to a great depth.
Pupils, including the most able, will do work that deepens their knowledge, understanding and skills, rather
than simply undertaking more work of the same difficulty or going on to study different content.

Charting this journey through “Pupil Progress Points” and a system of “Development Stages” provides a
‘common language’ in which both Practitioners and Parents at TVI can use meaningfully to discuss children’s
learning and development against the Standards presented within the National Curriculum.

This School-designed Framework identifies the small steps that young learners make whilst developing their

Ieorning. (Reference to “Levels” from the pre-2013 National Curriculum is used merely as an indicative guide during an initial transitional period).

Within an Outstanding provision, children will learn exceptionally well. The curriculum offers children
opportunities to consolidate, embed and then master learning at a later date and within different contexts.
Such a provision, incorporating the spirit of Bruner's “Spiral Curriculum”*, enables children to confidently
acquire a mastery of the End of Year/Key Stage Standards, whilst allowing for the most exceptionally able
children to embed this further, whilst developing leaming from content within successive year groups. TVI's
Development Stages measure Attainment and Progress within this “deepening enrichment” ethos.

Mastery

*Bruner argued that as children grow the curriculum should revisit earlier
learned ideas, expanding upon them until a child reaches a more complete
understanding of individual ideas and how they relate to one another.

Revision

New
Content

Difficulty 6



How to use this booklet

Parents often ask us...

What can |
What is my su doo:'?m
child learning OOO Féf\ild'? y

in school?

My child can
do that, what
can they fry
next?

What should my
child be able to
do at their age?

1 Use the yearly overview, to find out which topics are being covered
each term.

1 Use the End of Year Expectations, to find out what skills and
knowledge your child should have by the end of the year.

Y Use the medium term plans, to find out what your child is learning in
greater depth.

1 Use the Assessing Developmental Stage section to understand how
we assess children at TVI.

T Talk to your child’s teacher if you would like to know more about your
child’s Developmental Stage.
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End of KS1 Reporting

At the end of Year 2, children’s learning is reported against the National Curriculum End of Year
Expectations using the following phrases:

Working Below the Standard (PKS),

Working Towards the Expected Standard (WTS),
Working at the Expected Standard (EXP),
Working at Greater Depth (GD).

= = A =

The TVI Development Stages sit alongside these standards and the below diagram helps to illustrate
the relationship between the two systems.

TVI Development Stages: National Standards:

Working at a particularly Early Stage of Learning/pre-National Curriculum and Significantly below End-of-Year Below the Standard

Expectations — up to 2 academic years behind chronological age-related expectations

Working below End-of-Year Expectations and at an Early Stage of Learning — up to an academic year behind

chronological age-related expectations Wo rki n g
Working Below End-of-Year Expectations TOWG rd S
Working Securely at End-of-Year Expectations [ E
xpected
Working at a Greater Depth
Greater
Working Exceptionally D
epth

TVI's Development Stages is a system used and developed solely by our Trust: other schools use
different assessment systems. See the section on Development Descriptors, located towards the
end of this booklet, for more information.



Key Stage One Subjects

These are the National Curriculum subjects that are taught at Thames View Infants. The table below

shows how many lessons and for how long your child is taught each subject per week.

Subject Year 1 Year 2

English: Writing/BU {4x 60 minutes) {3 x 60 minutes)
RSWShop (5 x 35 minutes) {5 x 35 minutes)

Handwriting {4 x 15 minutes) {4 x 15 minutes)

Maths {5 x 40 minutes r?]lclljfshg)x 20 mental/oral (5 x 60 minutes)
Science {2 x 60 minutes) {2 x 60 minutes)
Computing (2 x 20 minutes) {1 x 60 minutes)
Geography (1 x 40 minutes) {1 x 45 minutes)
History {1 x 40 minutes) {1 x 45 minutes)
PE {2 x 60 minutes) {2 x 60 minutes)
Art {1 x 60 minutes) {1 x 65 minutes)
D&T (1 x 45 minutes) {1 x 45 minutes)
Music (1 x 45 minutes) {1 x 30 minutes)
RE (1 x 25 minutes) {1 x 40 minutes)
PSHE: PSHE + SEALS (2 x 20 minutes) {2 x 15 minutes)
Golden Time (1 x 45 minutes) {1 x 45 minutes)

A yearly overview maps out learning across the year. This is broken down into medium term plans.
These outline the key learning taking place for each subject. Each subject has a set of End of Year
Expectations. Your child’s teacher uses a range of evidence to say whether or not a child has met
these expectations. The teacher uses a ‘best fit' approach to say to what extent a child has met
expectations. This is decided using developmental descriptors, and a development stage is
decided for each child. Using this knowledge your child’s teacher can plan a personalised provision

to support areas of need or extend your child’s learning further.
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Year One Yearly Overview

Autumn Term Spring Term Summer Term
1A 1B 2A 2B 3A 3B
Evcg::rs\g Short Texts Rhyme & Rhythm Sfor:;;q?sbom InfoTrglcth'non Fairy Tales Stories & Poetry
English:
Reading & “Letters and Sounds” Phases Two, Three, Four
Spelling
Joining through horizontal and
English: Systematic teaching of each letter, | Development of handwriting through diagonal joins, with letter
Handwriting| broken down into “letter families”. copy. Introduction of capitals. combinations drawn from clusters
taught in RSWShop Lessons
i Number (more
Number (count, Number (place | Number (ordinal L
read, write, Number (place valuep numbers, less, addition, Number lodd,
addition, value, mulﬁplicaltion number bonds, change, even, division
subtraction subtraction addition, subitraction, multiples of 10, | ordinal numbers,
estimate), addition, number | counting in 2s), counting), doubles, place sublraction,
Maths geometry value), place value),
measurement bonds), measurement ) data handii
(money), measurement (weight, [position and geometry, ata handling,
geometry (time, money) estimation) direction), (symmetry), measurement
(shope) ‘ geometry ! measurement measurement (dOYS, time,
(shape) (days of the (capacity, seasons, money)
week, money, money)
length, mass),
data handling
Animals, Animals
Science Indluding Light & Seasonal Evew@ay including Plants Variation
Humans : Changes Materials H
umans
ourselves
Understanding
Compufin Information Using a Word Instructions and Labelling & Introduction fo Codin
puting Around Us Processor Making Things Classifying Modelling 9
Happen
Spirifuq| Speci0| Judaism Christionity
Occasions Islam L
RE Awareness Chrisfianity Faith in the Spiritual
Eaith in our special Christianity community Awareness
community Spiritual Occasions Specidl o
Christianity Awareness pecia Faith in our
Occasions community
Art Print Making, Painting and Drawing Painting, Drawing and Materials 3D Work, Drawing and Collage
DT Fruit & Vegetables Moving Pictures Playgrounds
How can we make the streets .
Geography Shops and Food around our school safer? The Seaside
Homes Toys Holidays
History What were homes like a long time How are our toys different from What were seaside holidays like in
ago? those in the past? the past?
Day & Night Musical Marches & The Seasons Dances & Food & Farming
Music Elements Processions Games
PE Gymnastics & Games Gymnastics Games Gymnastic Gymnastics
Games & Dance & Games & Dance & Dance & Games
PSHCE Get q
New Beginnings ch;Rigr,\ g(;)r:)l?tn Going for Goals | Good to be Me | Staying Healthy Changes

11




Year Two Yearly Overview

Autumn Term Spring Term Summer Term
1A 1B 2A 2B 3A 3B
English: Author Focus — Martin Information Traditional Short Stories & SATs Tgli?fse:;?::
#e N N .
Writing Waddell Texts Tales Poetry preparation Cultures
English:
Reading & “Letters and Sounds” Phase Five, Six
Spelling
English: Systematic teaching of joining through horizontal and diagonal joins linked to spelling patters
Handwriting )
Number, Measurement Number, Number, Number, Number, Gl\:;grr:]l;?r,
Maths ! ’ Statistics, Measurement | Measurement, Geometry metry,
Geometry Statistics,
Measurement Geometry M
easurement
Animals, All Living
Science Sound a’ggggé Including Things and Plants Electricity
Humans their Habitats
Word Questions & Answers Finding
. . . Processing o > Coding
Computin, Creating Pictures X Information
puting 9 Communicate iPad Establishing
Meaning
Faith in the Christianity
local Christiani
Islam community islam ristianity
RE Judaism Islam ci hi
Festivals Christianity RE in the fizenship
context of
Citizenship citizenship
Art Drawing and Collage Drawing, - Clay Work and Print 3D Work and Painting
Making
DT Puppets Buildings Vehicles
Geography Around our School An Island Home North South West East
Schools The Great Fire of London Famous People
History What was our school like a lond fime ado? How do we know about the Why do we remember Florence
g gor Great Fire of London? Nightingale?
Music for Goina Up &
Music Repeats & Contrasts Special Animals Cold Countries Comi 9 Dp Transport
Occasions oming bown
PE Games Gymnastics Gymnastics Gymnastics Dance Games
& Dance & Games & Dance & Games & Swimming & Swimming
_— Getting On Going for .
PSHCE New Beginnings and Falling out Goals Good to be Me | Staying Healthy Changes

*These Units include work on Film and Narrative.
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End of Year
Expectations:

English

Year 1, Year 2 & Year 3

You may like to look at the year above to
understand the next set of expectations.

13



Year One

English: End of Year Expectations

By the end of Year 1 most pupils should be able to do work which requires them to:

SPOKEN LANGUAGE (Year 1-6)

STATUTORY

NON-STATUTORY

Pupils should be taught to:

T

listen and respond
appropriately to adults and
their peers

ask relevant questions to
extend their understanding and
build vocabulary and
knowledge

articulate and justify answers,
arguments and opinions

give well-structured
descriptions and explanations
maintain attention and
participate actively in
collaborative conversations,
staying on topic and initiating
and responding o comments
use spoken language to
develop understanding through
speculating, hypothesising,
imagining and exploring ideas
speak audibly and fluently with
an increasing command of
Standard English
participate  in
presentations,
and debates
gain, maintain and monitor the
interest of the listenerl(s)
consider and evaluate different
viewpoints, attending to and
building on the contributions of
others

select and use appropriate
registers for effective
communication.

discussions,
performances

T

These statements apply to all years and should be
taught at a level appropriate to the age of the pupils.
Ensure that pupils build on the oral language skills that
have been taught in preceding years.

Pupils should be taught to develop their competence in
spoken

language and listening to enhance the effectiveness
with which they are able to communicate across a
range of contexts and to a range of audiences. They
should therefore have opportunities to work in groups of
different sizes - in pairs, small, large groups and as a
whole class. Pupils should understand how to take turns
and when and how to participate constructively in
conversations and debates.

Attention should also be paid to increasing pupils’
vocabulary, from describing their immediate world and
feelings to developing a broader, deeper and richer
vocabulary to discuss abstract concepts and a wider
range of topics, and to their knowledge about language
as a whole.

Ensure that pupils receive constructive feedback on their
spoken language and listening not only to improve their
knowledge and skills but also to establish secure
foundations for effective spoken language in their
studies at primary school, helping them to achieve in
secondary education and beyond.

14




Year One
English: End of Year Expectations

READING

STATUTORY

NON-STATUTORY

Word reading
Pupils should be taught to:

T
l

apply phonic knowledge and skills as the
route to decode words

respond speedily with the correct sound to
graphemes (lefters or groups of letters) for

all 40+ phonemes, including, where
applicable,  alternative  sounds  for
graphemes

read accurately by blending sounds in
unfamiliar words containing GPCs that have
been taught

read common exception words, noting
unusual correspondences between spelling
and sound and where these occur in the
word

read words containing taught GPCs and -s,
-es, —ing, —ed, —er and —est endings

read other words of more than one syllable
that contain taught GPCs read words with
contractions, eg. I'm, I'll, we'll, and under-
stand that the apostrophe represents the
omitted letterl(s)

read aloud accurately books that are
consistent with their developing phonic
knowledge and that do not require them to
use other strategies to work out words
re-read these books to build up their
fluency and confidence in word reading.

Word reading
1 Pupils should revise and consolidate the

grapheme-phoneme correspondences
(GPCs) and the common exception words
taught in Reception. As soon as they can
read words comprising the year 1 GPCs
accurately and speedily, they should move
on to the year 2 programme of study for
word reading.

The number, order and choice of exception
words taught will vary according to the
phonics programme being used. Ensuring
that pupils are aware of the GPCs they
contain, however unusual these are,
supports spelling later.

Young readers encounter words that they
have not seen before much more frequently
than experienced readers do, and they may
not know the meaning of some of these.
Practice at reading such words by sounding
and blending can provide opportunities not
only for pupils to develop confidence in
their decoding skills, but also for teachers to
explain the meaning and thus develop
pupils’ vocabulary.

Pupils should be taught how to read words
with suffixes by being helped to build on
the root words that they can read already.
Pupils’ reading and re-reading of books
that are closely matched to their developing
phonic knowledge and knowledge of
common exception words supports their
fluency, as well as increasing their
confidence in their reading skills. Fluent
word reading greatly assists
comprehension, especially when pupils
come to read longer books.

15




Year One
English: End of Year Expectations

Comprehension

STATUTORY

NON-STATUTORY

Pupils should be taught to:

T
T

develop pleasure in reading, motivation to
read, vocabulary and understanding by:
listening to and discussing a wide range of
poems, stories and non-fiction at a level
beyond that at which they can read
independently

being encouraged to link what they read or
hear read to their own experiences
becoming very familiar with key stories, fairy
stories and traditional tales, retelling them
and considering their particular
characteristics

recognising and joining in with predictable
phrases

learning to appreciate rhymes and poems,
and to recite some by heart

understand both the books they can
already read accurately and fluently and
those they listen to by:

drawing on what they already know or on
background information and vocabulary
provided by the teacher

checking that the text makes sense to them
as they read and correcting inaccurate
reading

discussing the significance of the title and
events

making inferences on the basis of what is
being said and done predicting what might
happen on the basis of what has been
read so far

participate in discussion about what is read
to them, taking turns and listening to what
others say

explain clearly their understanding of what
is read to them.

1 Pupils should have extensive experience of

listening to, sharing and discussing a wide
range of high-quality books with the
teacher, other adults and each other to
engender a love of reading at the same
time as they are reading independently.
Pupils’ vocabulary should be developed
when they listen to books read aloud and
when they discuss what they have heard.
Such vocabulary can also feed into their
writing. Knowing the meaning of more
words increases pupils’ chances of
understanding when they read by
themselves. The meaning of some new
words should be introduced to pupils before
they start to read on their own, so that these
unknown words do not hold up their
comprehension.

However, once pupils have already
decoded words successfully, the meaning
of those that are new to them can be
discussed with them, so contributing to
developing their early skills of inference. By
listening frequently to stories, poems and
non-fiction that they cannot yet read for
themselves, pupils begin to understand
how written language can be structured,
such as how to build surprise in narratives,
and the characteristic features of non-
fiction. Listening to and discussing
information books and other non-fiction
establishes the foundations for their
learning in other subijects.

Pupils should be shown some of the
processes for finding out information.
Through listening, pupils also start to learn
how language sounds and increase their
vocabulary and awareness of grammatical
structures. In due course, they will be able
to draw on such grammar in their own
writing.

Rules for effective discussions should be
agreed with and demonstrated for pupils.
They should help to develop and evaluate
them, with the expectation that everyone
takes part. Pupils should be helped to
consider the opinions of others.

Role-play can help pupils to identify with
and explore

16




WRITING

STATUTORY NON-STATUTORY
Pupils should be taught to: Transcription
1 spell: Spelling

1 words containing each of the 40+

phonemes already taught

common exception words the days of the

week

name the letters of the alphabet:

naming the letters of the alphabet in order

using letter names to distinguish between

alternative spellings of the same sound

add prefixes and suffixes:

using the spelling rule for adding —s or —es

as the plural marker for nouns and the third

person singular marker for verbs

using the prefix un-

using —ing, —ed, —er and —est where no

change is needed in the spelling of root

words (e.g. helping, helped, helper, eating,

quicker, quickest)

1 apply simple spelling rules and guidelines,
as listed in Appendix 1

1 write from memory simple sentences
dictated by the teacher that include words
taught so far.

= =4 1

= =4

= =4

1 Spelling should be taught alongside
reading, so that pupils understand that they
can read back words they have spelt.

9 Pupils should be shown how to segment
words into individual phonemes and then
how to represent the phonemes by the
appropriate graphemels). It is important to
recognise that phoneme-grapheme
correspondences (which underpin spelling)
are more variable than GPCs (which
underpin reading). For this reason, pupils
need to do much more word-specific
rehearsal for spelling than for reading.

1 At this stage pupils will be spelling some
words in a phonically plausible way, even if
sometimes incorrectly. Misspellings of words
that pupils have been taught should be
corrected; other misspelt words should be
used to teach pupils about alternative ways
of representing those sounds.

1 Writing simple dictated sentences that
include words taught so far gives pupils
opportunities to apply and practise their
spelling.

Handwriting

Handwriting

Pupils should be taught to:

1 sit correctly at a table, holding a pencil

comfortably and correctly

1 begin to form lower-case lefters in the
correct direction, starting and finishing in
the right place
form capital letters
form digits 0-9
understand which lefters belong to which
handwriting ‘families’ (i.e. letters that are
formed in similar ways) and to practise

= =4 =2

1 Handwriting requires frequent and discrete,
direct teaching. Pupils should be able to
form letters correctly and confidently. The
size of the writing implement (pencil, pen)
should not be too large for a young pupil's
hand. Whatever is being used should allow
the pupil to hold it easily and correctly so
that bad habits are avoided.

1 Left-handed pupils should receive specific
teaching to meet their needs.

these.
STATUTORY NON-STATUTORY
Composition Composition

Pupils should be taught to:

1 write sentences by:

1 saying out loud what they are going to
write about

1 composing a sentence orally before writing
it

1 sequencing
narratives

1 re-reading what they have written to check

sentences to form short

1 At the beginning of year 1, not all pupils will
have the spelling and handwriting skills
they need to write down everything that
they can compose out loud.

1 Pupils should understand, through
demonstration, the skills and processes
essential to writing: that is, thinking aloud
as they collect ideas, drafting, and re-
reading to check their meaning is clear.

17




that it makes sense discuss what they have
written with the teacher or other pupils

1 read aloud their writing clearly enough to
be heard by their peers and the teacher.

Vocabulary, grammar and punctuation

Pupils should be taught to:

1 develop their understanding of the
concepts set out in Appendix 2 by: leaving
spaces between words

{1 joining words and joining sentences using
and

1 beginning to punctuate sentences using a
capital lefter and a full stop, question mark
or exclamation

1 Pupils should be taught to recognise
sentence boundaries in spoken sentences
and to use the vocabulary listed in
Appendix 2 when their writing is discussed.

1 Pupils should begin to use some of the
distinctive features of Standard English in
their writing. ‘Standard English’ is defined in
the glossary.

18




Year One/Two
Phonics: End of Year Expectations

Phase 1

By the end of Phase 1 children will have experienced a wealth of listening activities including songs, stories and rhymes.
They will be able fo distinguish between speech sounds and many will be able to blend and segment words orally.

Some will also be able to recognise spoken words that rhyme and will be able to provide a string of rhyming words, but
inability to do this does not prevent them from moving on to Phase 2 as these speaking and listening activities continue.

Phase 2
By the end of Phase 2 children should:

1 Give the sound when shown any Phase 2 letter, securing first the starter lefters s, g, 1, p, i, n.
1 Find any Phase 2 letter, from a display, when given the sound.
1 Be able to orally blend and segment CVC words.
1 Be able to blend and segment in order to read and spell {using magnetic letters} VC words such as: if, am, on,
up and ‘silly’ words such as ip, ug, and ock.: Be able to read the five tricky words the, to, |, no, go.
Phase 3.
By the end of Phase 3 children should:
1 Give the sound when shown all or most Phase 2 and 3 graphemes.
1 Find all or most Phase 2 and 3 graphemes, from a display, when given the sound.
1 Be able to blend and read CVC words lie single-syllable words consisting of Phase 2 and 3 graphemes)
1 Be able to segment and make a phonetically plausible attempt as spelling CVC words (ie single-syllable words
consisting of Phase 2 and 3 graphemes)
1 Be able to read the tricky words he, she, we, me, be, was, my, you, her, they, all, are
1 Be able to spell the tricky words the, to, | no, go
1 Wirite each letter correctly when following a model.
Phase 4.
By the end of Phase 4 children should:
1 Give the sound when shown any Phase 2 and 3 grapheme.
1 Find any Phase 2 and 3 grapheme, from a display, when given the sound.
1 Be able to blend and read words containing adjacent consonants
1 Be able to read the tricky words some, one, said, come, do, so, were, when, have, there, out, like, little, what.
1 Be able to spell the tricky words he, she, we, me, be, was, my, you, her, they, all, are
1 Wirite each letter, usually correctly.
Phase 5.
By the end of Phase 5 children should:
1 Give the sound when shown any grapheme that has been taught
1  For any sound given, write the common graphemes.
1 Apply phonic knowledge and skill as the prime approach to reading and spelling unfamiliar words that are not
completely decidable
1 Read and spell phonically decidable two-syllable and three-syllable words
1 Read automatically all the words in the list of 100 high-frequency words
1 Accurately spell most of the words in the list of 100 high-frequency words
1 Form each letter correctly
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Year Two

English: End of Year Expectations
By the end of Year 2 most pupils should be able to do work which requires them to:

SPOKEN LANGUAGE

Statutory

Non Statutory

Pupils should be taught to:

T
T

listen and respond appropriately to adults
and their peers

ask relevant questions to extend their
understanding and build vocabulary and
knowledge

articulate and justify answers, arguments
and opinions

give well-structured descriptions and
explanations

maintain attention and participate actively in
collaborative conversations, staying on topic
and initiating and responding o comments
use spoken language to develop
understanding through speculating,
hypothesising, imagining and exploring
ideas

speak audibly and fluently with an
increasing command of Standard English
participate in discussions, presentations,
performances and debate

gain, maintain and monitor the interest of
the listenerls)

consider and evaluate different viewpoints,
attending to and building on the
contributions of others

select and use appropriate registers for
effective communication.

1 These statements apply to all years and
should be taught at a level appropriate to
the age of the pupils. Ensure that pupils
build on the oral language skills that have
been taught in preceding years.

1 Pupils should be taught to develop their
competence in spoken language and
listening to enhance the effectiveness with
which they are able to communicate
across a range of contexts and to a range
of audiences. They should therefore have
opportunities to work in groups of different
sizes — in pairs, small, large groups and as
a whole class. Pupils should understand
how to take turns and when and how to
participate constructively in conversations
and debates.

1 Attention should also be paid to increasing
pupils’ vocabulary, from describing their
immediate world and feelings to
developing a broader, deeper and richer
vocabulary to discuss abstract concepts
and a wider range of topics, and to their
knowledge about language as a whole.

1 Ensure that pupils receive constructive
feedback on their spoken language and
listening not only to improve their
knowledge and skills but also to establish
secure foundations for effective spoken
language in their studies at primary school,
helping them to achieve in secondary
education and beyond.

READING
Word Reading Word Reading
Statutory Non Statutory
1 Pupils should be taught to: 1 Pupils should revise and consolidate the

T

)

continue to apply phonic knowledge and
skills as the route to decode words until
automatic decoding has become embedded
and reading is fluent

read accurately by blending the sounds in
words that contain the graphemes taught so
far, especially recognising alternative sounds
for graphemes

read accurately words of two or more
syllables that contain the same GPCs as
above

read words containing common suffixes

GPCs and the common exception words
taught in year 1. The exception words
taught will vary slightly, depending on the
phonics programme being used. As soon
as pupils can read words comprising the
year 2 GPCs accurately and speedily, they
should move on to the years 3 and 4
programme of study for word reading.

1 When teaching pupils how to read longer
words, pupils should be shown syllable
boundaries and how to read each syllable
separately before they combine them to
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1 read further common exception words,
noting unusual correspondence between
spelling and sound and where these occur
in the word

1 read most words quickly and accurately
when they have been frequently
encountered without overt sounding and
blending

7 read aloud books closely matched to their
improving phonic knowledge, sounding out
unfamiliar words accurately, automatically
and without undue hesitation

1 re-read these books to build up their fluency
and confidence in word reading

read the word.

1 Pupils should be taught how to read
suffixes by building on the root words that
they have already learnt. The whole suffix
should be taught as well as the letters that
make it up.

1 Pupils who are still at the early stages of
learning to read should have ample
practice in reading books that are closely
matched to their developing phonic
knowledge and knowledge of common
exception words. As soon as the decoding
of most regular words and common
exception words is embedded fully, the
range of books that pupils can read
independently will expand rapidly. Pupils
should have opportunities to exercise
choice in selecting books and be taught

how to do so.
Comprehension Comprehension
Statutory Non Statutory

Pupils should be taught to:

1 develop pleasure in reading, motivation to
read, vocabulary and understanding by:

1 listening to, discussing and expressing views
about a wide range of poetry (including
contemporary and classic), stories and non-
fiction at a level beyond that at which they
can read independently

{1 discussing the sequence of events in books
and how items of information are related

1 becoming increasingly familiar with and
retelling a wider range of stories, fairy stories
and traditional tales

{1 being introduced to non-fiction books that
are structured in different ways

1 recognising simple recurring literary

language in stories and poetry

discussing their favourite words and phrases

continuing to build up a repertoire of poems

learnt by heart, appreciating these and
reciting some, with appropriate intonation to
make the meaning clear

7 understand both the books that they can
already read accurately and fluently and
those that they listen to by:

{1 drawing on what they already know or on
background information and vocabulary
provided by the teacher

1 checking that the text makes sense to them
as they read and correcting inaccurate
reading

1 making inferences on the basis of what is
being said and done

= =2

1 Pupils should be encouraged to read all
the words in a sentence and to do this
accurately, so that their understanding of
what they read is not hindered by
imprecise decoding, e.g. by reading ‘place’
instead of ‘palace’.

{1 Pupils should monitor what they read,
checking that the word they have decoded
fits in with what else they have read and
makes sense in the context of what they
already know about the topic.

1 Explain the meaning of new words within
the context of what pupils are reading, and
encourage them to use morphology (such
as prefixes) to work out unknown words.

1 Pupils should learn about cause and effect
in both narrative and non-fiction (e.g. what
has prompted a character's behaviour in a
story; why certain dates are
commemorated annually). ‘Thinking aloud’
when reading to pupils may help them to
understand what skilled readers do.

1 Deliberate steps should be taken to
increase pupils’ vocabulary and their
awareness of grammar so that they
continue to understand the differences
between spoken and written language.

f Discussion should be demonstrated to
pupils. They should be guided to
participate in it and they should be helped
to consider the opinions of others. They
should receive feedback on their
discussions.
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answering and asking questions

predicting what might happen on the basis

of what has been read so far

1 participate in discussion about books,
poems and other works that are read to
them and those that they can read for
themselves, taking turns and listening to
what others say

1 explain and discuss their understanding of

books, poems and other material, both

those that they listen to and those that they

read for themselves.

= =

1 Role-play and other drama techniques can
help pupils to identify with and explore
characters. In these ways, they extend their
understanding of what they read and have
opportunities to try out the language they
have listened to.

WRITING

Statutory Non Statutory
Transcription Transcription
Spelling (see Appendix 1) Spelling

Pupils should be taught to:
spell by:

{1 segmenting spoken words into phonemes
and representing these by graphemes,
spelling many correctly

1 learing new ways of spelling phonemes for

which one or more spellings are already

known, and learn some words with each

spelling, including a few common

homophones

learning to spell common exception words

learing to spell more words with contracted

forms

{ distinguishing between homophones and
near-homophones

1 add suffixes to spell longer words, e.g. -
ment, —ness, —ful, —less, —ly

1 apply spelling rules and guidelines, as listed
in Appendix 1

1 Write from memory simple sentences
dictated by the teacher that include words
and punctuation taught so far.

=A =4

1 Inyear 2, pupils move towards more word-
specific knowledge of spelling, including
homophones. The process of spelling
should be emphasised: that is, that
spelling involves segmenting spoken
words into phonemes and then
representing all the phonemes by
graphemes in the right order. Pupils should
do this both for single-syllable and multi-
syllabic words.

1 At this stage pupils will still be spelling
some words in a phonically plausible way,
even if sometimes incorrectly. Misspellings
of words that pupils have been taught
should be corrected; other misspelt words
can be used as an opportunity to teach
pupils about alternative ways of
representing sounds.

1 Pupils should be encouraged to apply their
knowledge of suffixes from their word
reading to their spelling. They should also
draw from and apply their growing
knowledge of word and spelling structure,
as well as their knowledge of root words.

Handwriting

Handwriting

Statutory

Non Statutory

Pupils should be taught to:

1 form lower-case letters of the correct size
relative to one another

{ start using some of the diagonal and
horizontal strokes needed to join letters and
understand which letfters, when adjacent to
one another, are best left un-joined

1 write capital lefters and digits of the correct
size, orientation and relationship to one
another and to lower case letters

1 Use spacing between words that reflects the
size of the lefters.

1 Pupils should revise and practise correct
letter formation frequently. They should be
taught to write with a joined style as soon
as they can form letters securely with the
correct orientation.

22




Composition

Composition

Statutory

Non Statutory

Pupils should be taught to:

1 develop positive attitudes towards and
stamina for writing by:

1 writing narratives about personal
experiences and those of others (real and
fictional)

1 writing about real events

1 writing poetry

1 writing for different purposes

1 consider what they are going to write before
beginning by:

{1 planning or saying out loud what they are
going to write about

1 writing down ideas and/or key words,
including new vocabulary

1 encapsulating what they want to say,
sentence by sentence

1 make simple additions, revisions and
corrections to their own writing by:

1 evaluating their writing with the teacher and
other pupils

1 re-reading to check that their writing makes
sense and that verbs to indicate time are
used correctly and consistently, including
verbs in the continuous form

1 Proof-reading to check for errors in spelling,
grammar and punctuation (e.g. ends of
sentences punctuated correctly) read aloud
what they have written with appropriate
intonation to make the meaning clear.

1 Reading and listening to whole books, not
simply extracts, helps pupils to increase
their vocabulary and grammatical
knowledge, including their knowledge of
the vocabulary and grammar of Standard
English. These activities also help them to
understand how different types of writing,
including narratives, are structured. All
these can be drawn on for their writing.

1 Pupils should understand, through being
shown, the skills and processes essential
to writing: that is, thinking aloud as they
collect ideas, drafting, and re-reading to
check their meaning is clear.

1 Drama and role-play can contribute to the
quality of pupils” writing by providing
opportunities for pupils to develop and
order their ideas by playing roles and
improvising scenes in various settings.

1 Pupils might draw on and use new
vocabulary from their reading, their
discussions about it (one-to-one and as a
whole class) and from their wider
experiences.

Vocabulary, grammar and punctuation

Vocabulary, grammar and punctuation

Statutory

Non Statutory

Pupils should be taught to:
1 develop their understanding of the concepts
set out in Appendix 2 by
1 leaming how to use both familiar and new
punctuation correctly (see Appendix 2),
including full stops, capital letfters, exclamation
marks, question marks, commas for lists and
apostrophes for contracted forms
9 sentences with different forms: statement,
question, exclamation, command
1 expanded noun phrases to describe and
specify, e.g. the blue butterfly
1 the present and past tenses correctly and
consistently including the progressive form
1 subordination (using when, if, that, or because)
and co-ordination {using or, and, or buf
1 leaming the grammar in column 1 of year 2 in
Appendix 2
using some features of written Standard English

Use and understand the grammatical terminology
in Appendix 2 in discussing their writing.

=a =

1 The terms for discussing language should
be embedded for pupils in the course of
discussing their writing with them. Their
attention should be drawn to the technical
terms they need to learn.
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Year Three
English: End of Year Expectations

By the end of Year 3 most pupils should be able to do work which requires them to:

SPOKEN LANGUAGE

Statutory

Non Statutory

Pupils should be taught to:
1 listen and respond appropriately to adults
and their peers
1 ask relevant questions to extend their
understanding and build vocabulary and

knowledge

1 articulate and justify answers, arguments
and opinions

1 give well-structured descriptions and
explanations

! maintain attention and participate actively
in collaborative conversations, staying on
topic and initiating and responding to

comments

f use spoken language to develop
understanding through speculating,
hypothesising, imagining and exploring
ideas

1 speak audibly and fluently with an
increasing command of Standard English

1 participate in discussions, presentations,
performances and debates

f gain, maintain and monitor the interest of
the listenerls)

1 consider and evaluate different viewpoints,
attending to and building on the
contributions of others

1 Select and use appropriate registers for
effective communication.

1 These statements apply to all years and
should be taught at a level appropriate to
the age of the pupils. Ensure that pupils
build on the oral language skills that have
been taught in preceding years.

1 Pupils should be taught to develop their
competence in spoken

1 Language and listening to enhance the
effectiveness with which they are able to
communicate across a range of contexts
and to a range of audiences. They should
therefore have opportunities to work in
groups of different sizes - in pairs, small,
large groups and as a whole class. Pupils
should understand how to take turns and
when and how to participate constructively
in conversations and debates.

1 Attention should also be paid to increasing
pupils’ vocabulary, from describing their
immediate world and feelings to
developing a broader, deeper and richer
vocabulary to discuss abstract concepts and
a wider range of topics, and to their
knowledge about language as a whole.

1 Ensure that pupils receive constructive
feedback on their spoken language and
listening not only to improve their
knowledge and skills but also to establish
secure foundations for effective spoken
language in their studies at primary school,
helping them to achieve in secondary
education and beyond.

Speaking and Listening

Speaking and Listening

Statutory Non Statutory
READING
Statutory Non Statutory

WORD READING
Pupils should be taught to:

1 apply their growing knowledge of root
words, prefixes and suffixes (etymology and
morphology) as listed in Appendix 1, both
to read aloud and to understand the
meaning of new words they meet

1 Read further exception words, noting the
unusual correspondences between spelling
and sound, and where these occur in the
word.

Word reading
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Comprehension

Statutory

Non Statutory

Pupils should be taught to:

T
T

develop positive attitudes to reading and
understanding of what they read by:
listening to and discussing a wide range of
fiction, poetry, plays, non-fiction and
reference books or textbooks

reading books that are structured in
different ways and reading for a range of
purposes

using dictionaries to check the meaning of
words that they have read

increasing their familiarity with a wide
range of books, including fairy stories,
myths and legends, and retelling some of
these orally

identifying themes and conventions in a
wide range of books

preparing poems and play scripts to read
aloud and to perform, showing
understanding through intonation, tone,
volume and action

discussing words and phrases that capture
the reader's interest and imagination
recognising some different forms of poetry
(e.g. free verse, narrative poetry)
understand what they read, in books they
can read independently, by:

checking that the text makes sense to
them, discussing their understanding and
explaining the meaning of words in context
asking questions to improve their
understanding of a text

drawing inferences such as inferring
characters’ feelings, thoughts and motives
from their actions, and justifying inferences
with evidence

predicting what might happen from details
stated and implied

identifying main ideas drawn from more
than one paragraph and summarising
these

identifying how language, structure, and
presentation contribute to meaning
retrieve and record information from non-
fiction

Participate in discussion about both books
that are read to them and those they can
read for themselves, taking turns and
listening to what others say.
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WRITING
Statutory Non Statutory
Transcription Transcription

Spelling (see Appendix 1)
Pupils should be taught to:

1 use further prefixes and suffixes and
understand how to add them (Appendix 1)
spell further homophones
spell words that are often misspelt
(Appendix 1)

1 use the first two or three letters of a word to
check its spelling in a dictionary

1 Write from memory simple sentences,
dictated by the teacher, that include words
and punctuation taught so far.

)l
)l

Handwriting

Statutory

Non Statutory

Pupils should be taught to:

1 use the diagonal and horizontal strokes
that are needed to join letters and
understand which letters, when adjacent to
one another, are best left un-joined

1 Increase the legibility, consistency and
quality of their handwriting, e.g. by ensuring
that the down strokes of letters are parallel
and equidistant; that lines of writing are
spaced sufficiently so that the ascenders
and descenders of letters do not touch.

Statutory Non Statutory
Pupils should be taught to:

1 1

1

1

1
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