Benchmark Levels
National Curriculum
Assessment Focus
APP

Letters and sounds

17 2

W
1,2,3,4
N/A

Band 1 [Pink]

Phase 2 Phase 3

Target Exemplification Prompts/key questions
Comprehension 1 | Recall some simple events Get children to recall the main events in stories. These need not be in Aiwhat did the little g
in stories. sequential order. Awhdtd the Iittle girl
AF2
2 | Predict some events in Get children to predict what might happen in the story. For example, by Awhat will happextt?o t
stories. discussing what they think the little girl will do next. iYou thought éwould hap
AF3

AF3

3 | Relate events in stories to
personal experience.

Get children to have a broader understanding of what is read by:-
e relating events in the story to those in their own lives 1 i.e. text/self

inference. For example, by discussing what they like to do at school.

Awhat do you I|Iike to d
AThe little girl i s ea
l'i ke to eat?o0

iwhat would make you c

4 | Begin to explain how
characters might be feeling
using pictures to support

Get children to identify characters in stories and using the illustrations as
support, get them to say how the character might be feeling. NB it is
important, at this stage, to use very clear illustrations. For example, of a

Look at the picture of the little girl. How is she
feeling?o
AWhy do you think she

ideas. little girl yawning so that the children can say that she is tired.
AF3
5 -
6 -
Critical Response | 1 | -
Text/language 1 | Be aware of the way stories | Get children to use correct vocabulary to describe and locate features of AwWwhat is the title of
features are structured. story books. For example, by looking at cover, beginning, end, title. fi Wh at is happening on

AF4




Band 1 [Pink]

Target Exemplification Prompts/key questions
Strategies -
Cross check meaning with Get children to use the picture to attempt the word [meaning] and to check e il |l ike the way you | o
visual information [initial their attempt by looking at the initial letter [visual information]. Demonstrate el se can you | ook?0
letter sound]. this by: e AiThat was clever you |
AF1 e using post-it notes to cover tricky words and asking children to say at the beginning of th
what they think might fit [make sense]. e fiwhat sound does that
e  Getting children to check their predictions by looking at the initial letter. |« f Get your mouth ready
Sources of Predict from pictures to Get children to use pictures to work out and predict unfamiliar words. For e fiwhat would make sense
Information solve new words. example, i | laughing. © e fiLook at tchaeepitchaitr ehe
AF1 AF1 e fiWhat iBnghendbhe pict
Use knowledge of repeated Get children to recognise and read the repeated pattern within texts. For AiOn every page it says
language patterns to decode | example, fiCan yduhesaag t he patter
words or phrases. I am laughing
AF1 I am crying.
Use knowledge of some Get children to learn some high frequency words that they can locate in e fils that a little word
high frequency words and text.
read them in context. Use flashcards to show the words and magnetic letters to say, make and
AF1 repeat the words. Read sentences from text containing the word. Select
two or three words only for a session.
Use knowledge of Get children to blend phonemes to decode simple VC and CVCwords. For |e¢ fARun the phonemes toge
phonemes to decode simple | example, h-a-t; b-a-g.
VC and CVC words.
AF1
Behaviours Match 1:1 Get children to understand that a cluster of letters is a word and that they e fiMake your finger matec
AF1 can point to each one as they read them no matter how long or short the

word might be. For example
I am talking
b b




Band 1

Texts

I am talking.

am yawning.

“Me”
Beverley Randell

Mum

Dad

is a bus driver.

is a vet.

“Mums and Dads”
Beverley Randell




Target Exemplification Prompts/key questions
Comprehension Recall some key events | Get children to recall the main events in stories in sequential order. AwWhat ani mals get up o
AF3 in stories. Aiwhat happened next?0
AF2
Predict some events in Get children to predict what might happen in the story. For example, by e fiDo you think the pig
storiesAF3 di scussing what they think wildl hale fAYou thoughtéwould hap
Relate events in stories | Get children to have a broader understanding of what is read by:- e fiHave you ever been to
to personal experience e relating events in the story to those in their own lives 1 i.e. text/self e fiwhat animals did you
and discuss similarities inference. For example, by discussing whether they have everbeento |e¢ Do you | i ke getting up
and differences. a farm.
AF3 e Explaining whether the events and outcomes were the same or
different for them. For example, by discussing their own experience of
a trip to a farm.
Explain how characters | Get children to identify characters in stories and using the illustrations as e fiLook at the picture o
might be feeling using support, get them to say how the character might be feeling. NB it is getting up?o
pictures to support important, at this stage, to use very clear illustrations. For example, of the e fiHow is the farmer fee
ideas. pig sleeping so they know he is not up.
AF3
Critical Response -
Text/language Be aware of the way Get children to use correct vocabulary to describe and locate features of iwhat is the title of
features stories are structured. story books. For example, by looking at cover, beginning, end, title. iwhat is happening on
AF4
Be aware that non- Get children to understand that some books give them informationsothey |e A Look at the picture o
fiction texts provide are different from stories. NB use non-fiction texts that give clear little boy I|ike to eat
information. illustrations. For example, of food, so that children can begin to get fiwhat did the gir/l cho
AF4 information using the pictures. iwhat would you choose




Band 2 [Red]

Target Exemplification Prompts/key questions
Strategies Begin to self monitor Get children to begin to monitor their own reading and make sure thatwhat |e¢ fiGo back and read makest
AF1 and check for meaning. | they have read makes sense. NB in these early stages, children will need sense. 0
AF1 prompting to do this. e fiDoes that make sense?
Cross check meaning Get children to use the picture to attempt the word [meaning] and to check e fiDoes that make sense?
with visual information i | their attempt by looking at the initial letter [visual information]. Demonstrate | ¢ fiHow e | s ec hceacnk ?ydo u
initial letter sound. this by: e Al f it waséwhat l etter
AF1 e using post-it notes to cover unfamiliar words and asking children to say beginning?o
what they think might fit [make sense]. e fAiWhat would make sense
e  Getting children to check their predictions by looking at the initial letter. beginning?o
Sources of Predict from pictures to | Get children to use pictures to work out and predict unfamiliar words. For Aiwhat woul d make sense
information solve new words. example,i| asleep, 0 sai d the Pig. fiLook at tchaeepitchaitr ehe
AF1 AF1
Use repeated language | Get children to recognise and read two and three word phrases that have e AThe ani madlls aan lu psba yi
patterns noting changes | r epeated patterns thramwglhoutandFowotie fdCan you hear nwheehna ntgheeg
when they occur. pattern is not repeated. For example, il am upésaid the
AF1 t he c bamésleep said the pig.
Use knowledge of Get children to use capital letters and full stops when reading. iwhat do we do when we
simple punctuation. iHow do we know it is
AF1 sentence?0
Use knowledge of some | Get children to learn some high frequency words that they can locate in e fAls that a little word
high frequency words text.
and read them in Use flashcards to show the words and magnetic letters to say, make and
context. repeat the words. Read sentences from text containing the word. Select
AF1 two or three words only for a session.
Begin to attempt to read | Get children to read CVC words suchas boa t sh o p. They should run e APut the sounds togeth
a wide range of CVC the sounds together.
words including those
that contain consonant
and vowel diagraphs.
AF1
Behaviours Match 1:1 consistently. Get children to understand that a cluster of letters is a word and that they e fAiMake your finger matc
AF1 can point to each one as they read them no matter how long or short the e fiCan you see the long
word might be. For example
I am hungry
b b
Begin to read more Get children to read two word phrases fluently. For example, i h e s ai iMake your reading sou
fluently without finger f’said mum, 0. iRun those words toget

pointing.
AF1

Use familiar texts and get children to practise one or two pages.




Band 2

Texts

“The Lazy Pig”
Beverley Randell

"I am up,” said the sheep.,

Sl “Bad-baa. Baa-baa. e

1‘»—: £ ” : \\"",
3\3 am up

“I am asleep,” said the pig.

The lazy pig!

baked potato

What do you like for lunch?

[}

What do you like for dinner?

10

“What do you like?”
Anna Owen

I like a sandwich.




Benchmark Levels
National Curriculum
Assessment Focus
APP

Letters and Sounds

618
1C
1,2,3,4
N/A

Band 3 [Yellow]

Phase 3 Phase 4

Target Exemplification Prompts/key questions
Comprehension 1 | Recall and sequence key | Get children to recall and sequence some key events in stories Aiwhat happened after L
AF3 events in stories. car ?o0
AF2 iwhat were they teachi
2 | Predict in more detail. Get children to predict what might happen in the story at different intervals fiwhat do Lupdkwwilltearn aitke dog
AF3 drawing on the illustrations to support and confirm their views. For example, school ?20
by discussing what they think will happen to Lucky at Dog School. fiLook at the picture o
Lucky will ever |l earn
3 | Relate events in stories Get children to have a broader understanding of what is read by :- AfiDo you have a dog at
to own personal e relating events in the story to those in their own lives 1 i.e. text/self AiTell me more about yo
experience and discuss inference. For example, by discussing their pets at home and how the iwhat would your dad d
similarities and animals behave. naughty?o
differences. e  Explaining whether events and outcomes were the same or different
AR3 for them. For example, by comparing what their dad did when their dog
was naughty to what happens in the story.
4 | Discuss character traits Get children to discuss wh atn acuhgahGety| i Ho w ihel fe®irgavhen Lucky runs in front
and feelings. children to say how characters might be feeling in the story. For example, of the car?0o
AF3 by discussing how Rachel felt when Lucky nearly got run over. iHow is dad feeling wh
at the Dog School ?0
5 -
6 -
Critical Response 1 |-
Text/language 1 | Understand and discuss Get children to use correct vocabulary to describe and locate features of Awhat is the title of
features some key features of story books. For example, by looking at cover, beginning, end, title. iwhat is happening on
fictional texts.
AF4
2 | Understand that non- Get children to understand that some books give them information and they AThis information book
fiction texts provide are set out in different ways. For example, headings, photographs, The school is in Londo
information. diagrams etc. fi L o dpages 6 and 7. What parts of the
AF4 school are |l abelled?0
3 -
4 | -




Band 3 [Yellow]

Target Exemplification Prompts/key questions
Strategies Begin to self monitor and | Get children to listen to their own reading and check for meaning. e fiDoes that make sense?
AF1 check for meaning. Demonstrate this by: e fiSomeg hwans wrong there,
AF1 e reading sentences from the texts, making deliberate errorsand getting |« fWhat el se would help
children to listen and say where the error occurred. NB They must e ATry that again.?o
listen to their own reading in this way.
Begin to re-read phrases | Get children to go back and re-read to find what would make sense,sound (e i Go back and read that
and sentences to check right and look right. e fiDoes that make sense?
for meaning, structure iwhat would make sense
and visual information. right?o
AF1
Sources of Notice details in pictures | Get children to use pictures to work out new words. Get them to begin to e fiLook at the picture.
information and begin to use context | use the context of the story. For example, Dad and Rachel and Luckywent | ¢ fAiWher e mi ght Rachel an
to work out new words. home.
Use language structure to | Get children to predict and solve words using grammatical structure. For e fADoes that sound right
solve new words and example, coméhereLucky. 6
phrases.
AF1
Use knowledge of a wider | Get children to use full stops, exclamation marks and speech marks when e fAiHow do you know someo
range of punctuation. reading. e fiwhy do you need to sa
AF1
Use knowledge of an Get children to learn a broader range of high frequency words thattheycan |e¢ fdl s t hat a | ittle word
increasing number of read on the run.
high frequency words that | Use flashcards to show the words and magnetic letters to say, make and
can be read on the run. repeat the words. Then locate the word in the text. Read sentences from
AF1 the text containing the word. Select two or three words only for a session.
Blend and read words Get children to use phonological awareness to read unfamiliar words with e ARun t het csgautnhdesr . 0
containing adjacent adjacent consonants. For example, b e st clap ju mp
consonants.
AF1
Make plausible attempts Get children to read familiar words noting clusters of letters. For example, e fAiWhat do you memdofthbee ab
at words using a broader | look, book, took. Cat, sat, mat. word?o
range of visual e you know another w
information, including
analogy.
AF1
Behaviours - .
Read longer phrases in Get children to read longer phrases fluently. For example, fic o me h fiMake your reading sou
texts fluently without Lucky, o said Dad. iKeep the story going.

finger pointing.
AF1

Use familiar texts and get children to practise one or two pages.




Band 3

Texts

“Lucky goes to Dog School” “Where.is my School?”
Beverley Randell Alison Sage

This is my school.

“Come here, Lucky,” shouted Dad.
“Come here, Lucky,” shouted Rachel.

“Naughty dog!” said Dad.
“Come here!”

My schoolishere. ~ . - . - : Index

s vou ?
Where is your school? dasstoom  4,7; 14

Earth 12, 13

England 10, 11

school 6, 8, 14

United Kingdom 11, 12, 14

Dad and Rachel and Lucky

2 A
went home. e

United Kingdom

“Sit, Lucky,” said Rachel.
“Sit.  Sit!

Good dog!

Dad! Look at Lucky!”




Target

Exemplification

Prompts/key questions

Comprehension

Recall and sequence key | Get children to recall and sequence some key events in stories. Aiwhat happened to Baby

events in stories. the big forest?o

AF2 L1 BP1 AHow did he get home?0
AAfter he climbed the
do?0

Predict in more detail Get children to predict what might happen in the story at different intervals AWhat will happen next

using pictures and drawing on the illustrations and context to support and confirm their views. iLook at the picture o

context to support views. | For example, by discussing how they think Baby Bear feels when he think might happen to

realises he is lost.

Relate events in stories Get children to have a broader understanding of what is read by:- fiHave you ever been | o

to personal experiences e relating events in the story to those in their own lives i.e. text/self AiHow did you feel when

and to other texts read. inference. For example, by discussing being lost and how it felt. iDid you feel |l i ke Bab

AF3L1BP1 e  Explaining whether events and outcomes were the same or different l ost?0

for them. For example, by discussing what happened to them when
they were lost and comparing it to what happened to Baby Bear.

Discussc har act e

and feelings.
AF2 L1 BP2

Get children to discuss whatn acuhgahrtay
Get children to discuss how characters might be feeling in the story. For
example, by discussing how Baby Bear felt when he was lost.

fDo you think Baby Bear should have gone into
the big forest on his
AiHow do you think Baby
he was 1l ost?o0

Use information in texts Get children to find simple information in texts. For example, by finding out AWhy did the plasticin
to find specific facts. what sinks and what floats. fiwhat did we find out
AF2 L1 BP2 they float or sink? Wh

Critical Response

Text/language
features

Understand and discuss
some key features of
fictional texts.

AF4 L1 BP1

Get children to use correct vocabulary to describe and locate features of
story books. For example, by looking at cover, beginning, end, title,
characters.

AiWhat is the
AWho is the

title of
mahi en scthoarrya?

Understand and discuss
some key features of
non-fiction texts.

AF4 L1 BP1

Get children to look at non-fiction texts and notice basic features. For
example, labels, headings, captions, photographs.

fiDo t he
floats and sinks?
iwhat does the
page?o0

photographs he

caption




Band 4 [Blue]

Target Exemplification Prompts/key questions
Strategies Self monitor ,search for Get children to listen to their own reading and make sure that what they fiDoes that make sense?
more information and have read makes sense, is grammatically correct and is visually plausible. fiDoes that make sense,
sometimes self correct. Demonstrate this by: right?09
¢ Reading sentences from the texts, making deliberate errors and getting iSomething was wrong t
children to listen and say where the error occurred. iwhat el sepwgou@ohe
e Explaining that when they realise something is wrong they have to stop ATry that again.?o
and try and fix it.
Re-read phrases and Get children to go back and re-read to find what would make sense, sound fiGo back and read that
sentences to check right and look right. fiDoes thanhsm&ke s
meaning, structure and fiwhat would make sense
visual information. right?o
Sources of Notice details in pictures | Get children to use pictures to work out new words. Get them to begin to fiDoes that make sense?
information and use context to work use the context of the story. For example, 6| aughed6 [ when iDoes the picture helop
out new words. having fun].
Use language structure to | Get children to predict and solve words using grammatical structure. For fiDoes that sound right
solve new words and example, 6 S p called Sa mo fils that how we say it
phrases.
Use knowledge of a wider | Get children to use a range of punctuation while reading. For example, full fiHow should our voice
range of punctuation. stops, exclamation marks, speech marks and question marks. guestion mark at the e
AF1L1BP3 AWhy do you need to sa
Use knowledge of an Get children to learn a broader range of high frequency words that they can fils that a little word
increasing number of read on the run.
high frequency words that | Use flashcards to show the words and magnetic letters to say, make and
can be read on the run. repeat the words. Then locate the word in the text. Read sentences from
AF1L1BP1 the text containing the word. Select two or three words only for a session.
Blend phonemes to read Get children to use knowledge of long vowel phonemes and adjacent fiUse your phonemes to
words with adjacent consonants to blend longer, unfamiliar words. For example, t ea ch er.
consonants and long
vowel phonemes.
AF1L1BP2
Make plausible attempts Get children to look beyond the initial letter of the word by demonstrating:- AiWhere else do you nee
at words using a broader | e Inflectional endings. For example, climb/climbing, look/looked AfiLook to the end of th
range of visual e Analogy. For example, make, take, wake. notice?0
information, including fiDo ywow kinot her word |
word endings and
analogy.
Behaviours -
Read fluently without Get children to read longer phrases fluently. For example, i Co me b a fiMake your reading sou
finger pointing. here! . 0 ifiKeep the story going.

Use familiar texts and get children to practise one or two pages.
NB dialogue is useful for developing fluency.




Band 4

Texts
“Honey for Baby Bear” “Floating and Sinking”
Beverley Randell Sarah O’Neil
Some things sink
because of their shape.
The bees went into a tree.
Baby Bear looked in the free. This plasticine has been made
“ I” he said. into a ball.
Honey ” It has sunk.
“Honey for me!
The ball of plasticine has been
made into the shape of a boat.
It is floating.
8
“I'm lost,” said Baby Bear. Some things float or sink
“I'm lost because of the way
' e they go into the water.
but I'm g°°d at Chmbmg' This bowl was put info the
I will climb this blg tree water sideways.
” It has sunk.
to see where I am.
Up he went.
“I can see the river,” he said. This bowl was put into the
water flat.
It is floating.
10




Target Exemplification Prompts/key questions
Comprehension -

Predict in more detail Get children to predict what might happen in the story at different intervals Awhat wil/l happen next
using pictures and drawing on the illustrations and context to support and confirm their views. iLook at page 8. What
context to support views. | For example, by discussing how they know that the children will have a to Spot?0o

good time with Spot in the mud. e fAiWhat makes you think

good time with Spot in
Relate events in stories Get children to have a broader understanding of what is read by: e fiHave you ever got mud
to personal experiences e Relating events in the story to those in their own lives i text/self How did you get <cl eane
and other texts read. inference. For example, by discussing whether they have ever had a e fAiDpou think Spot is na
AF3L1BP1 flood at home. e fiDo you think spot sho
AF7 L1BP1 e Building a knowledge of other similar stories i i.e. text/text inference. too? Why do you think
For example, by discussing whether Spot was as naughty as Lucky in
ilucky goes to Dog School 0.

Discuss characters in Get children to discuss characters in more detail. For ex a mp boenetimes AWhy is Spot naughty?0o
more detail using naughtyo. ASpot ran away when th
dialogue to support Get children to say how characters might be feeling in the story. For think he is naughty fo
viewpoint. example, by discussing how the family felt when the flood was over. ¢ fiHow was mum feeling w
AF2 L1 BP2 Get children to use the dialogue as evidence to support their viewpoint. For the house after the floo d ? ©

example, by discussing what mum said when they returned to the house e fiwhat did she say that

[ AiOh good, 06 said Mum. Etc].
Use information in texts Get children to find more detailed information in texts. For example, by e ATurn to page 4. What
to find specific facts. finding out that lions live in groups and that a group of lions is called a call ed?o
AF2 L1 BP2 pride. e AFind out about cheet 4

Critical Response - .

Text/language
features

Understand and discuss
key features of fictional
texts.

AF4 L1 BP1

Get children to use correct vocabulary to describe and locate features of
story books. For example, by looking at cover, beginning, end, title,
characters.

Aiwhat is the title of
AWho is the main chara

Understand and discuss
some key features of
non-fiction texts.

AF4 L1 BP1

Get children to look at non-fiction texts and notice basic features. For
example, labels headings, captions, photographs and contents page.

Look at the contents
ind out about cheetah
T uto page 17. What do you notice about the
hotographs?0o

The photographs on pa
he cubs play. o

~ 1T St Th Dt




Band 5 [Green]

Target Exemplification Prompts/key questions
Strategies Self monitor, search for Get children to listen to their own reading and make sure that what they e fiDoes that make sense?
more information and self | have read makes sense, is grammatically correct and is visually plausible. e fiDoes t hat ,soanightans loake
correct consistently. Demonstrate this by: right?9o
e Reading sentences from the texts, making deliberate errorsand getting | ¢ i Somet hi ng was wrong t
children to listen and say where the error occurred. e fiwhat else would help
e Explaining that when they realise something is wrong they havetostop | e /A Try t hat again. o
and once they have found the mistake they can correct it by
themselves.
Re-read and read on to Get children to go back and re-read to find what would make sense,sound |e¢ i Go back and read that
check for meaning, right and look right. e fADoes that make sense?
structure and visual e AWhat would make sense
information. right?o
Sources of Use pictures and context | Get children to use pictures to work out new words. Get them to use the e fiDoes that make sense?
information to solve new words. context of the story. For example, i We ¢ a mleainggupt now. 0 |e¢ fDoes the picture helop
Use language structure to | Get children to predict and solve words using grammatical structure. For e fiDoes that sound right
solve new words and example, i Wo o f babkedh e e fils that how we say it
phrases
Use knowledge of a full Get children to use a range of punctuation while reading. For example, full e fiHoOow hould our voice
range of punctuation. stops, exclamation marks, question marks, commas, speech marks. guestion mark at the e
AF1L1BP3 e fiwhat do you do when t
Use knowledge of an Get children to learn a broader range of high frequency words thattheycan |e¢ @Al s t hat a | ittle word
increasing number of read on the run.
high frequency words that | Use flashcards to show the words and magnetic letters to say, make and
can be read on the run. repeat the words. Then locate the word in the text. Read sentences from
AF1L1BP1 the text containing the word. Select two or three words only for a session.
Read phonically Get children to read words by breaking them into syllables. For example, e fiBreak that word into
decodable two and three | farmerand com pu ter.
syllable words.
AF1L1BP2
Use a range of visual Get children to look at a range of visual information. Take familiar words AfWhere else do you nee
information to process from the text and demonstrate:- fiLook to the end of th
unfamiliar words. e Inflectional endings. For example, bark/barked notice?0
e Analogy. For example, m ake take s ake e Do you knwwordnot kerth
e Onsetandrime. For example, hit bit sit
Behaviours -
Read fluently giving some | Get children to read longer phrases fluently. For example, i Of f you |e fiMake your reading sou
attentionto awiderrange |out si de! . 0 e fiKeep the story going.

of punctuation.

Use familiar texts and get children to practise one or two pages.
NB dialogue is useful for developing fluency.




Band 5

Texts

“After the Flood”
Jenny Giles

“The flood is over,” said Mum.

“We can start cleaning up now.”

“Our car is all muddy,”
said Rachel.

Dad said,

“I will have to hose it down.”

But Spot ran all the way
down the stairs to the playroom.
He ran round and round

on the muddy floor.
“Woof,” he barked. “Woof! Woof!”

“Spot! Come here!” called Sam.

“Big Cat Babies”
Jonathan and Angela Scott

- Writfen and phetesraphed by Jenaﬂan'ané ﬂngtl& Seett

Contents

Big Cats 2
Lions 4
Leopards 10
Cheetahs 16

Big Cat Facts 22

Lions

Lions live in a group called a pride.
Their babies are called cubs.




Target Exemplification Prompts/key questions

Comprehension 1 |-

AF3 2 | Predict in detail using Get children to predict what might happen in the story drawing on the e fiwhat do you think the
understanding of context | context and on their understanding of characters for evidence. For baby if she doesndt ob
and characterisations. example, by discussing how the chief might frighten the baby. e Do you think the chie

How might he do that?o
e AWhat do you think wil
dances?0

3 | Relate events in texts to Get children to have a broader understanding of what is read by: e fiHave you e htenedoftseneone f r
personal experiences, e Relating events in the story to those in their own lives i text/self bigger than you?bod
prior knowledge and to inference. For example, by discussing what makes them frightened. e AiDo you know another s
other texts read. e Building a knowledge of other similar stories i i.e. text/text inference. is brave?o
AF3L1BP1 For example, by discussing other stories where characters are brave
AF7L1BP1 suichas fiThe Lion and the Mouseod,

4 | Discuss characters in Get children to discuss char adsedd s ATell me about the old
more detail using woma n o . AiHow do you think the
dialogue to support Get children to say how characters might be feeling in the story. For having done the scary dance Wasso still
viewpoint. example, by discussing how the chief is feeling when he sees that the baby |l auged?o
AF2 L1 BP2 is not frightened of him. e AWhat did the old woma

Get children to use the dialogue as evidence to support their viewpoint. For make you think that Wasso was not
example, by discussing what the old woman said to the chief after he had frightened?bd
tried to make the baby afraid. [AY

5 | Use evidence from the Get children to discuss key messages. For example, by discussing whether | ¢ fiDo you think the chie
text to discuss key the chief needed to be fierce to get the people to do what he wanted. order to get the peopl
messages. Get children to use the text to support their viewpoint. This couldbe bytext | ¢ fAWhat do Ilyabthe wisehold wamar

marking relevant sections. was trying to teach th
e AiwWhy was the old woman
the story?

6 | Use information in texts Get children to use simple, non-fiction texts to find out more information. e ALook on pages 5 and 8
to find specific facts. For example, by finding out how balls move in different ways. di fferent types of bal
AF2 L1 BP2 e AiFind the part in the

juggle a ball. o

Critical Response 1 |- .




Band 6 [Orange]

Text/language 1 Understand and discuss key | Get children to use correct vocabulary to describe and locate features of story books. AWhere is the g
features features of fictional texts. For example, by looking at cover, beginning, end, title, characters, setting. AWho is the mai
AF4L1BP1 the story?bo

2 Understand and discuss Get children to look at non-fiction texts and notice basic features. For example, labels AUse the capti(
some key features of non- headings, sub-headings, captions, photographs and contents page. to find out what a football is
fiction texts. made of . 0
AF4 L1 BP1 ATurn to the <c

what page would you find out
about bouncing

3 Identify and discuss Get children to recognise and discuss vocabulary choices and the impact they have on il f someone is
language features including | the reader. does that mean/
vocabulary choices of NB begin by focusing on powerful verbs. ALook at Inpeadjod
fictional texts. 6sai d ttheauttohhase f
AF5L1BP1 usedthewords6 cr i ed {
AF3L1BP2 ¢ h i. Wiabdoes that tell you

about how the chief is
speaking?o

4 -

Strategies 1 Self monitor, search for Get children to listen to their own reading and make sure that what they have read ATry that againr
AF1 more information and self makes sense, is grammatically correct and is visually plausible. Demonstrate this by: ican you find
correct consistently, without | ¢  Reading sentences from the texts, making deliberate errors and getting children to wrong?o
support. listen and say where the error occurred. AHow can YOU fi
e Explaining that when they realise something is wrong they have to stop and once
they have found the mistake they can correct it by themselves.

2 Re-read and read on to Get children to go back and re-read to find what would make sense, sound right and iGo back and r ¢
check for meaning, structure | look right. fDoes that makgé
and visual information. fiwhat woul d mal

sound right and




Band 6 [Orange]

Target Exemplification Prompts/key questions
Sources of Use context to solve new | Get children to use the context of the story to solve new words. For e fiDoes that make sense?
information words. example, 6 t h efwaslcrosswi t h t he |l ittle girl e AWould that fit with t
AF1 Use language structure to | Get children to read simple and compound sentences. e fiDoes that sound right
solve new words and Get them to solve unfamiliar words using grammatical structure including e fils that how we say it
phrases controllinglonger [consi st ency of t eHer® s someofeomho ignotaima bfe
sentences. you. b
Use a knowledge of a Get children to use a range of punctuation while reading. For example, full e AfHow should our voice
range of punctuation. stops, exclamation marks, question marks, commas, speech marks. guestion mark at the e
AF1L1BP3 e fiWhat do you doowmmarot
Use knowledge of an Get children to learn a broader range of high frequency words thattheycan |e¢ Al s t hat a | ittle word
increasing number of read on the run.
high frequency words that | Use flashcards to show the words and magnetic letters to say, make and
can be read on the run. repeat the words. Then locate the words in texts. Read sentence from text
AF1L1BP1 containing the word. Select two or three words only for a session.
Read an increasing Get children to make plausible attempts at words using a wider range of iWwhere else do you nee
number of complex words | visual information. fiLook to the end of th
using a range of visual Take familiar words from the text and demonstrate:- notice?9d
information. ¢ Inflectional endings. For example, shout/shouting, laugh/laughed. e fiDo you know another w
AF1L1BP2 e  Words within words. For example, ten t.
e Compound words. For example, some one, every one
e Analogy. For example, right, tight, might
Behaviours -
Read fluently giving some | Get children to read longer phrases fluently noting some punctuation. For e fAiMake your reading sou
attention to a wider range | example, full stops, speech marks, question marks, exclamation marks. e fiKeep the story going.
of punctuation. Use familiar texts and get children to practise one or two pages. e fiHow would the chief a
NB dialogue is useful for developing fluency. voice would he use?bdo




Band 6

Texts

“The Brave Baby”
Malachy Doyle

The Indian chief was brave and fierce,
s0 many people were afraid of him.

“Wasso is braver than me.
She is a very brave baby.”

They are all watching or playing with a ball!

How to juggle

What you need:

e two balls

What you do:
tart with one ball

O Holditin your
right hand

© Throw it into your
left hand.
Throw the ball back
to your right hand

O Do this a few times,
until you can catch

the ball without dropping it!

“Bounce Catch Kick Throw”
Janice Marriott

All sorts of balls

@ Some balls are good
( for bouncing... ¢

n
|

... or even for
running with.

v e

wn

Now try with two balls

© Hold one ball in
each hand.

0 Throw ball 1, in your right
hand, to your left hand.
When ball 1 is halfway
between your right and
left hands, throw ball 2
from your left hand to
your right hand.

Catch ball 1 in your left hand.

00

Then catch ball 2 in

your right hand.

ﬁ

Try to do this a few times
without stopping.




Target

Exemplification

Prompts/key questions

Comprehension

Predict in detail using Get children to predict what might happen in the story drawing AiHow do you think the pig wil
understanding of on the context and on their understanding of characters for iwhat do you think Nel i game i
context and evidence. For example, by discussing how they think the pig
characterisation. might cool down.
Relate events in texts to | Get children to have a broader understanding of what is read by: ifiHow do you cool off in the h
personal experiences, e Relating events in the story to those in their own lives 1 iDo you think the farmer in ¢
prior knowledge and to text/self inference. For example, by discussing what they do in the pond? Why do you think
other texts read. in the hot weather to stay cool.
AF3L1BP1 e Building a knowledge of other similar texts by comparing
AF7L1BP1 stories, identifying common themes and charactersi i.e.
text/text inference. For example, by comparing the farmer in
iFar mer Ducko [Martin Waddel
Pondo.
Discuss characters in Get children to discuss characters in detail, forexample,6 ver yYe fiWhy do yopi ghwa& bhave?od
more detail using b r a \Get&hildren to say how characters might be feeling in the iNeligan was a farmer. What €
dialogue and actions to | story. For example, by discussing how the pig is felt when he iHow did the pig feel when sh
support viewpoint. saw that the other animals were nice and cool. and cool? How do you know?bd
AF2 L1 BP2 Get children to use the dialogue and/or actions as evidence to
support their viewpoint. For example, by discussing the picture of
the pig lying in the sun getti
gul pedé]
Use evidence from the Get children to discuss key messages. For example, by fi D you think it was dangerous for the pig to jump in the
text to discuss key discussing whether the pig was brave to join the other animals in pond?2o
messages. the pond. Or, by taking a brave step, the pig had a lot of fun. iDo you think the pig was wis
Get children to use the text to support their viewpoint. This could
be by text marking relevant sections.
Use information in texts | Get children to use simple non-fiction texts to find out information AFind out four things about f
to find answers to and relate their findings to their own experiences or prior iHow | ong does a fly take to
simple questions and knowledge. For example, by discussing what they already know
relate to prior about flies, such as, 06 t fiesiay g
knowledge. lots of eggs that become maggots.
AF2 L1 BP2
Critical Response Express views about Get children to begin to have an opinion of texts read. For Did you like the story?
texts and begin to state | example, by discussing what they thought of the book and What did you like about the book on flies? Did it make you
preferences. whether they liked it or not. squirm?o
AF6 L1 BP1
Text/language Understand and discuss | Get children to use correct vocabulary to describe and locate AiWhere is the story set?0
features key features of fictional features of story books. For example, by looking at cover, fiwho is the main character in
texts. beginning, end, title, characters, setting, blurb. iRead t he bdes bi.t Wheltl dyou?o

AF4 L1 BP1




Band 7 [turquoise]

Target Exemplification Prompts/key questions
Text/language 2 Be aware of the use of Get children to look at non-fiction texts and notice features. fiuUnder this heading on page 16
features some features of For example, labels, headings, sub-headings, captions, l'ike to eat. o
organisation in non- photographs, contents page and index. iTurn to the index. On whatr npsa?
fiction texts. iThe captions give us more inf
AF4L1BP1 Look at the photo on page 7. What does the caption tell you about
AF3L1BP2 the flyods feet?0
3 Identify and discuss Get children to recognise and discuss vocabulary choices AWhy do you think telwadsdgthagnedb
language features and the impact they have on the reader. @asp?edhat do they tell you ab
including vocabulary Get children to recognise and discuss language features, AWhen the pig jumps into the p
choices of fictional such as figurative language. For example, simile, Gplash!o . This is so you can i magi
texts. onomatopoeia. can you say about the word 6 s p |? &Véyhhés it got the extra
AF5L1BP1 60060s°?0
4 -
Strategies 1 Self monitor, search for | Get children to listen to their own reading and make sure ATry that again.o
more information and that what they have read makes sense, is grammatically icCan you find where you went w
self correct consistently, | correct and is visually plausible. Demonstrate this by: AHow can YOU fix it?2bo
without support. e Reading sentences from the texts, making deliberate
errors and getting children to listen and say where the
error occurred.
e Explaining that when they realise something is wrong
they have to go back and try again and once they
have found the mistake they can correct it by
themselves.
2 Re-read and read onto | Get children to go back and re-read to find what would fiGo back and read that again.?o
check for meaning, make sense, sound right and look right. fiDoes that make sense?0
structure and visual i Wh at ould make sense, sound
information.
Sources of 1 Use context to solve Get children to use the context of the story to solve new fiDoes that make sense?o0
information new words. words. Forexample,6 Th e slomeri n t he sky AWould that fit with the story
2 Use language structure | Get children to read sentences with embedded phrases fibDoes that sound right?2o
to solve new words and | and clauses. fils that howswerisay?ot i
phrases controlling Get them to solve unfamiliar words using grammatical
complex sentences. structure including consistency of tense. For example,
60 The ©pi g s gdtting hotter dnd hostar.n6
3 Use a full range of Get children to use a range of punctuation while reading. i Ho w s h o uitedourmdwhen theve is a question mark at
punctuation and For example, full stops, exclamation marks, question the end of the sentence?0
understand how it marks, commas, speech marks. iwhat do you do when there is
affects meaning. iThere is an exclamation marKk
AF1L1BP3 that sentence?b0




Band 7 [Turquoise]

Target Exemplification Prompts/key questions
Sources of 4 Use knowledge of an Get children to learn a range of frequently used words fils that a word you know??o0
information increasing number of that they can read on the run. [Medium frequency].
medium frequency words Forexample,above, dondt .
that can be read on the run. Use flashcards to show the words and magnetic
AF1L1BP1 letters to say, make and repeat the words. Then
locate the words in texts. Read sentences from text
containing the word. Select two or three words only for
a session.
5 -
6 Read an increasing number | Get children to make plausible attempts at words AiWhere else do you need to | ook
of complex words using a using a wider range of visual information. Take fiLook to the end of the word. Vi
range of visual information. familiar words from the text and demonstrate:- fiDo you know another word I|ike
AF1L1BP2 ¢ Inflectional endings. For example, twirl/twirling,
splash/splashed.
Words within words. For example, sh on e.
Prefixes and suffixes. For example, undo, loudly.
e  Compound words. For example, sun -shine,
snow flake.
e Analogy. For example, pond, fond, beyond, bond.
Behaviours 1 -
2 Begin to read aloud with Get children to read longer phrases fluently noting iMake your reading sound | i ke &
intonation and expression, some punctuation and text layout. For example, full iKeep the story going.o
taking account of stops, speech marks, question marks, exclamation fiHow would the ducks say quack,
punctuation. marks, speech bubbles and bold print. Know?od
Use familiar texts and get children to practise one or
two pages.
NB dialogue is useful for developing fluency.
3 -




Band 7

Texts

-

“The Pig in the Pond”
Martin Waddell

g a3l
! The pig sat in the sun.

: She looked at the pond.
The ducks went, “Quack!”
The geese went, “Honk!”
The pig went, “Oink!”

She didn’t go in,

because pigs don’t swim.

M o oSt et oS et S L i
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SPLASH!

“Fly Facts”
Janice Marriott

FAYARGCES

Written by Janice Marriott
llustrated by Andy Keylock

What's this? 2
Facts about flies 4
What use are flies? 10
The life of afly 12
Favourite food 16
Table manners 18
Flies and you 20
Parts of a fly 22

< Collins

The life of a fly

A fly can take just ten days to grow TS o

from an egg to a fly.

The mother fly lays :',24 hours later, the eggs
about 120 eggs. hatch as maggots.
Start 1 day

&#




Target Exemplification Prompts/key questions

Comprehension 1 -

2 | Predict in detail using Get children to predict what might happen in the story drawing on the contextand | e¢ fAWhat do you think wil
understanding of on their understanding of characters for evidence. For example, by discussing tries to sleep in the
context and where Mr Bear will sleep next and why. e AMr Bear has tried to
characterisations. Where do you think he

e i B esdike to sleep in caves. Do you think Mr
Bear will try to find

3 | Relate events in texts to | Get children to have a broader understanding of what is read by: e fiHave you ever found i
own experiences, prior e Relating events in the story to those in their own lives T text/self inference. you think that was?6
knowledge and other Forexample,by di scussing what they do wh e fAWhat did you do when
texts read and discuss sheep, get up, have a drink etc]. e fAWhat other stories he
in more detail. e Building a knowledge of other similar texts by comparing stories and characters? Are they |
AF3 L2BP1 identifying common themes and charactersi i.e. text/text inference. For

example, by focusing on bears as characters in stories.

4 |Di scuss c¢ harl Getchildren to discuss characters in detail, for example, 6 vye rt i r ed an|e fAWhy did Mr Bear get ¢
feelings and motives Get children to say how characters might be feeling in the story. For example, by went on?o
and why they might di scussing how the Mr Bear felt when |e fAiWhat did he say to mg
change during a story. Get children to use the dialogue and/or actions as evidence to support their was really fed up?o
AF2 L2 BP1 viewpoint. For example, by discussing the pictures of Mr Bear and the words he e fAiWhy was he happy in t
AF3 L2 BP1 said each time he couldndét sl eep.

5 | Use evidence from the Get children to discuss key message. For example, by discussing whether it e AWhere would Mr Bear N
text to discuss key would have been better for Mr Bear to have stayed in his own room all along. nights sleep?5d
messages. Get children to use the text to support their viewpoint. This could be by text e fiDo you think Mr Bear
AF2 L2 BP2 marking relevant sections. his own bed Why ?0
AF6 L2 BP1

6 | Use information in texts | Get children to use simple non-fiction texts and identify the main purpose of the e AWhat are Africatd6s thr
to find answers to text. For example, by understanding that it will tell us some things aboutthe three | ¢ fiHow much can an el eplh
simple questions and biggest animals in Africa. e fiwhat does the book t €
relate to prior Get children to find out information and relate their findings to their own live?o
knowledge. experiences or prior knowledge. For example, by discussing what they already
AF2 L2 BP1 know about cheetahs, such aso6 authaeosthavh
AF6 L2 BP1 fast cheetahs run and when they hunt.

Critical Response | 1 | Express views about Get children to have an opinion about texts read. For example, by discussing e fiwhich text did you Ii
texts and state what they thought of the book and whether they liked it or not. e AWhy did you |ike 6Pes
preferences. Get them to compare books and state preferences. For example, by explaining
AF6 L2 BP2 whether they preferred O6Peac ey ABthidcans t

be explained in simple terms, such as




Band 8 [Purple]

Target Exemplification Prompts/key questions
Tex/language 1 Understand and discuss key | Get children to explore fictional texts, for example, traditionaltalesand |e¢ A Thi s is a fairly story
features features of fictional texts discuss what is common to them. For example, by focusing on how about the characters. o
from more than one genre. storiesstart, | i ke traditional tales e fiLook at the beginning
AF4 L2 BP1 timed or O6Long agobd. story do you think it i
AF5L2BP2
2 Be aware of the use of some | Get children to use non-fiction texts, including alphabetically ordered, e fARead the blurb. What Kk
features of organisation in to retrieve and discuss information. For example, through use of going to find out?o0
non-fiction texts. contents page, index [alphabetically ordered] and other key features e fiUse the diagram on pag
AF4 L2 BP1 such as title pages, blurb and illustrations/diagrams/photos. fantastic fact about hi
3 Identify and discuss Get children to recognise and discuss vocabulary choices and the . AfLook at the page where
language features including | impact they have on the reader. in the garden. Can you find some words that copy
vocabulary choices of Get children to recognise and discuss language features, such as the sounds the ani mals
fictional texts. figurative language. For example, simile, onomatopoeia, metaphor. e fAiWhen Baby Bear was pr el
AF5L2 BP1 aeroplane he made the noise6 ny aaow! 6.
the author use this wor
4 -
Strategies 1 Self monitor and begin to Get children to listen to their own reading and make sure that what e AiTry that again.o
solve most unfamiliar words | they have read makes sense, is grammatically correct and is visually e fican you find where you
on the run. plausible. Demonstrate this by: e AHow can YOU fix it?2o
e Reading sentences from the texts, making deliberate errors and
getting children to listen and say where the error occurred.
e Explaining that when they realise something is wrong they have to
go back and try again and once they have found the mistake they
can correct it by themselves.
2 Use strategies to pick up Get children to understand that they must select an appropriate . Afwhat el se would help vy
and process information strategy for tackling unfamiliar words independently. Demonstrate this | ¢ AWhat could you do firsi
flexibly and automatically. by: e fiHow are you going to w

AF1 L2 BP2

using vocabulary from text and articulating how you processed that
word or phrase. For example. fi | have
word and now | am goingtorer ead to see if it

us ed rksoytkhé a b

I




Band 8 [Purple]

Target Exemplification Prompts/key questions
Sources of 1 | Use context to decode and Get children to use the context of the story to solve new words. For fiDoes that make sense?0o0
information understand new words. example, It was cold in the car and uncomfortable. fiwould that fit with th

2 | Use language structure to Get children to read sentences with embedded phrases and clauses. iDoes that sound right?
solve new words and phrases | Get them to solve unfamiliar words using grammatical structure including ils that how we say it
controlling sentences with consistency of t ense. hewlAsying @Yed prpteneing t@d
some embedded phrasesand |be an aeropl ane. o
clauses.

3 | Use knowledge of a full range | Get children to understand how longer sentences are punctuated and get AiHow should our voice s
of punctuation and them to know the importance of punctuation when reading. guestion mark at the en
understand how it affects Get children to know how speech is punctuated and how it should be read iwhat do you do when th
meaning. taking note of other punctuation such as exclamation marks. Demonstrate AiThere is an exclamati o

this by:- Father Beapo! daWHswéwbuhd
e reading the dialogue with and without the punctuation. those words?56

4 | Use knowledge of an Get children to learn a range of frequently used words that they can read ils tdmad wow know?o
increasing number of medium | on the run. [Medium frequency]. For example,c andét , di dndt
frequency words that can be Use flashcards to show the words and magnetic letters to say, make and
read on the run. repeat the words. Then locate the words in texts. Read sentence from
AF1 L2 BP1 text containing the word. Select two or three words only for a session.

5 -

6 | Make plausible attempts at Get children to make plausible attempts at words using a wider range of AWhere el sed dtoo ylowo kn%de
more complex words using visual information. fiLook at the end of the
recognisable chunks. Take familiar words from the text and demonstrate- notice?9d

¢ Inflectional endings. For example, pretend/pretending, iDo you know another wo
yawn/yawned. iThis word is made up o
e  Words within words. For example, kit chen. see them?0o
e Prefixes and suffixes. For example, pretending.
e  Compound words. For example, hedge hog, in to.
e Analogy. For example, stand, and.
Behaviours 1] -

2 | Read longer sentences, Get children to read longer phrases fluently noting some punctuation and fiMake your reading soun
structures and paragraphs text layout. For example, full stops, speech marks, question marks, fiHow do you think Fathe
fluently with expression when | exclamation marks, speech bubbles and bold print. No! 0? How do you know?
reading aloud. Use familiar texts and get children to practise one or two pages. iHow should you read th
AF1 L2 BP3 NB dialogue is useful for developing fluency.

3 -




Band 8

Texts

“Peace at Last”
Jill Murphy

Mrs. Bear began to snore.
“SNORE,” went Mrs. Bear,
“SNORE, SNORE, SNORE.”
“Oh NO!” said Mr. Bear,

“I can’t stand THIS.”

So he got up and went to
sleep in Baby Bear’s room.

It was cold in the car

and uncomfortable, but

Mr. Bear was so tired

that he didn’t notice.

He was just falling asleep
when all the birds started to
sing and the sun peeped in at
the window.

“TWEET TWEET!” went the birds.

SHINE, SHINE . . . went the sun.
“Oh NO!” said Mr. Bear,

“I can’t stand THIS.”

So he got up and went back

into the house.

“Africa’s Big Three”
Jonathan and Angela Scott

Cheetahs

Cheetahs hunt in the daytime.
They are the fastest animals in the world.

Lions

Lions live in a group called a pride.
Their babies are called cubs.




Benchmark Levels
National Curriculum
Assessment Focus

Band 9 [Gold]

2171 22
2A
1,2,3,4,5,6

APP AF1L2BP2 AF1L2BP3 AF2L2BP1 AF2L2BP2 AF3L2BP1 AF4L2BPl1 AF5L2BP1 AF6L2BP1
AF6 L2 BP2
Letters and Sounds Phase 6
Target Exemplification Prompts/key questions

Comprehension

Make a range of
predictions based on prior

Get children to predict what might happen in the story drawing on the context
and on their understanding of characters for evidence. For example, by

f

| f

you

have

What task do you think she will set Prince

vaeed df heights. y o

knowledge and knowledge | discussing what tasks Princess Smartypants might set for different princes Vertigo? Why?o
of similar texts. and why. Aiwhat will Prince Grove
gueen shopping?b9
AiDo you think Princess
own way and not get mar
Relate events in texts to Get children to have a broader understanding of what is read by: APrincess Smaerdwppayinths g
own experiences, prior e Relating events in the story to those in their own lives i text/self end. How do you get you
knowledge and other texts inference. For example, by discussing how they get their own way. AHow would feel i f you
read and discuss in more e Building a knowledge of other similar texts by comparing stories and iDo princesses always b
detail. identifying common themes and charactersi i.e. text/text inference. For Smartypants. What is di
AF3L2BP1 example, by focusing on typical prince/princess stories. iDo you think Princess
on her own?"
Discuss characters in Get children to discuss characters in detail, forexample,6 very cl ev AHow do you think Princ
stories and begin to say good at making cunning plansé. Prince Swashbuckle turn
how events influence their | Get children to say how characters might be feeling in the story. For iwhy do you think the p
behaviour [cause and example, by discussing how Princess Smartypants felt when Prince Smartypants?o
effect]. Swashbuckle turned into a toad. iwhy does she |l ook so h
AF2 L2 BP1 Get children to use the dialogue and/or actions as evidence to support their story?o
viewpoint. For example, by discussing the final page of the book.
Use evidence from the text | Get children to discuss key messages. For example, by discussing how AHow do we know Princes
to discuss key messages. clever Princess Smartypants was to come up with the cunning plan. clever?59o
AF2 L2 BP2 Get children to use the text to support their viewpoint. This could be by text iwhat do you think woul
AF6 L2 BP1 marking relevant sections. had just said 6nod to t
Use information in texts to Get children to use simple non-fiction texts and comment on the main AWhat is the same about
find answers to a broader purpose of the text. For example, by understanding that it will tell us all fi What cfmdoutyalout the temperature on
range of questions and about Mars. Get children to find out information and relate their findings to Mar s?0o
relate to prior knowledge. their own experiences or prior knowledge. For example, by discussing what
AF2 L2 BP1 they already know about planets, su
AF6 L2 BP1 about the similarities between earth and Mars.

Critical Response Express opinions about Get children to have an opinion about texts read. For example, by discussing AWhich story did you pr
texts read, state what they thought of the book and whether they liked it or not. iwhy did you |like the s
preferences and begin to Get them to compare books and state preferences. For example, by Smartypants?0o
provide evidence to explaining whether they prefedCiendde iDid it remind you of a

support viewpoint.
AF6 L2 BP2

why. NB this can be explained in simple terms,such as 61 | i ke

better because she married the prince.




Band 9 [Gold]

Text/language 1 Understand and discuss Get children to explore fictional texts, for example, traditional tales and e AThis is a fairly story
features key features of fictional discuss what is common to them. For example, by focusing on how stories you know?. 0
texts from a small range | stories start, like traditional taleswhi ch usual ly beginle fiLook at the beginning
of genre. or 6Long agob. story do you think it i
AF4 L2 BP1
2 Be aware of a range of Get children to use non-fiction texts, including alphabetically ordered, to e ATurn to the glossary o
key features of non-fiction | retrieve and discuss information. For example, through use of contents to find out what the pol
texts. page, index [alphabetically ordered] and other key features such as tile e fiLook at the table of ¢
AF2 L2 BP2 pages, blurb and illustrations/diagrams/photos, glossary. 6journey to Marsé?0oWhat
AF4 L2 BP1
3 Identify and discuss Get children to recognise and discuss vocabulary choices and theimpact |e¢ fAWhy do you think the a
language features they have on the reader. @i gant itocdesedbe theytdad? What picture
including vocabulary Get children to recognise and interpret language features, such as does that paint in your
choices of fictional texts. figurative language For example, simile, onomatopoeia, metaphor,
AF5 L2 BP1 alliteration.
4 -
Strategies 1 Self monitor and beginto | Get children to listen to their own reading and make sure that what they e AiTry that again.o
solve most unfamiliar have read makes sense, is grammatically correct and is visually plausible. (¢ fiCan you find where vyou
words on the run. Demonstrate this by: e AHow can YOU fix it?2o
e Reading sentences from the texts, making deliberate errors and
getting children to listen and say where the error occurred.
e Explaining that when they realise something is wrong they have to go
back and try again and once they have found the mistake they can
correct it by themselves.
2 Use strategies to process | Get children to understand that they must select an appropriate strategy . AWhat el bel woywbd?290
information flexibly and for tackling unfamiliar words independently. Demonstrate this by: e fiwhat could you do firsHi
automatically. using vocabulary from text and articulating how you processed that word e fiHOwW are you going to w
AF1 L2 BP2 or phrase. Forexample.il have used syl |l abl es
nowlamgoingtore-r ead to see i f it makes




Band 9 [Gold]

Target Exemplification Prompts/key questions
Sources of 1 Use context to decode Get children to use the context of the story to solve new words. For e fiDoes that make sense?bo0
information and understand new example,i wh o e v eacconepéishit he t asksé. 0 e AWould that fit with the s
words. e fAWhat do you think that wo

2 | Use language structure Get children to read complex sentences with subordinate clauses and e fiDoes that sound right?o
to solve new words and | adverbial phrases. Get them to solve unfamiliar words using e fils that how we say it in
phrases controlling grammatical structure including consistency of tense and noun/verb
complex sentences. agreements. For example, 6 Wh e n t tpences hearé what had

happened to Prince Swashbuckle, none of them wanted to marry
Smartypantsé 0

3 | Use a knowledge of a Get children to understand how longer sentences are punctuated and e fiHow should our voice soun
range of punctuation and | get them to know the importance of punctuation when reading. mar k at the end of the sen
understand how it affects | Get children to know how speech is punctuated and how it should be e fiwhat do you do when there
meaning. read taking note of other punctuation such as exclamation marks.

Demonstrate this by:-
e reading the dialogue with and without the punctuation.

4 -

5 -

6 | Make accurate attempts | Get children to make accurate attempts at words using a wider range e fAiWhere else do you need to
at more complex words of visual information. For example, syllables, words within words and fiBr ehaakt tword into syllabl esg
using recognisable inflectional endings, 6ingd and
chunks.

Behaviours 1 |-

2 | Read longer sentences, Get children to read longer phrases fluently noting some punctuation e AiMake your reading sound |
structures and and text layout. For example, full stops, speech marks, question e fiKeep the story going. o
paragraphs fluently with marks, exclamation marks, speech bubbles and bold print. e fiMake sure you note the pu
expression when reading | Use familiar texts and get children to practise one or two pages.
aloud. NB dialogue is useful for developing fluency.

AF1L2BP3

3 | Begin to read silently Get children to read a passage from the text silently and discuss e AWhat is different easbnut r

and understand the differences between reading silently and reading aloud. reading out | oud?090

difference between silent
and oral reading.

Explain to the children that when they read out loud they must read
every word but when they read silently they can skim over some words
and read parts of the text in 06c




Band 9

Texts
“Princess Smartypants” “Lets Go to Mars!”
Janice Marriott

Babette Cole

Suitors were always turning up at the castle " N g
A i What's the difference?
Like Earth, Mars has

i oy making a nuisance of themselves.
ey “Right, ’declared Princess Smartypants, “whoever can accomplish the
Mars is different from Earth, but not too different.

tasksél 4 Iset will, as they say, win my hand.”
S It’s not a ball of fire, like the Sun. | ilke o ot ol

| air, water, ice and rock

rth's surface is

water.

Mars is cool so take lots g g :
of warm clothes! S | Mat's surface is hard
and dry.

Try sand-sailing on
Mars' red sand.

The Sun is too hot
for holidays!
X

When the other princes heard
what had happened to Prince
Swashbuckle, none of them

wanted to marry
Smartypants . . .

. . . soshe lived happily
ever after.




Benchmark Levels
National Curriculum
Assessment Focus
APP

231 24
3C
1,2,3,4,5,6

AF1L3BP1 AF1L3BP1 AF2L3BP1 AF2L2BP2 AF3L3BPl1 AF3L3BP2 AF4 L3BP1 AF5L3BP1

Band 10 [White]

AF6 L3 BP1 AF6L3BPl1 AF6L2BP2
Target Exemplification Prompts/key questions

Comprehension 1 |-

AF3 2 | Make a range of Get children to predict what might happen in the story drawing on the iwhere do you think Dogg
predictions based on context and on their understanding of characters for evidence. For iDo you thiilnlk eDvaevre fw nd I
prior knowledge and example, by discussing what might have happened to Dogger. fiDo you think the little
knowledge of similar
texts.

3 | Relate events in texts to Get children to have a broader understanding of what is read by: AfDo you have a special t
own experiences, prior e Relating events in the story to those in their own lives T text/self every night?0 Tell me ab
knowledge and other inference. For example, by discussing special toys or special things AWhat happens i n O6hdimakese 6
texts read and discuss in they have lost. you think it is |ike 6Do
more detail. e Building a knowledge of other similar texts by comparing stories and AwWhy do you think childr
AF3L3BP1 identifying common themes and charactersi i.e. text/text inference. at bedti me?0
AF3L3BP2 For example, by discussing other stories where special things are

|l ost [AWheredés My Teddy?0,].

e Beginning to go beyond own experiences and referring to the text to
explain meaning and own viewpoint T text/world inference. For
example, by discussing why children need cuddly toys at bedtime,
or how people act when they are sad.

4 | Discuss characters in Get children to discuss characters in detail, forexample,6 ver y ki Aiwhat sort of little gir
stories and say how thought ful 6. fiHow did Dave react when
events influence their Get children to focus on characte How was this different from his behaviour when
behaviour [cause and change in a story. Forexample,by di scussing how [ Dogger was | ost?0
effect]. changed when he realised Dogger was missing. fiHow do you know that
AF3 L3 BP1 Get children to use the dialogue and/or actions as evidence to support What tells you in the st

their viewpoint. For example, by discussing how Dave felt and acted

when he went to bed for the first time without Dogger.

5 | Use evidence from the Get children to discuss key messages. For example, by discussing how AfWhere in the story dases
text to discuss themes or | people feel when they lose something precious. sad?o0
key messages. Get children to use the text to support their viewpoint. This could be by iDo you think Bella woul
AF2 L3 BP1 text marking relevant sections. her toys had been | ost?
AF2 L2 BP2
AF6 L3 BP1

6 | Use information in texts Get children to use non-fiction texts and comment on the main purpose AFind out about Ol ga Kor
to find answers to a of the text. For example, by understanding that it will tell us all about being a gymnast?0
broader range of sporting heros. iDo you know any sportin
questions and relate to Get children to find out information and relate their findings to their prior sports do they play?o
prior knowledge. knowledge. For example, by discussing what they already know about
AF2 L3 BP1 sporting superstars, such as o0Jer
AF6 L3 BP1 pl ayerd, and finding out about he




Band 10 [White]

Target Exemplification Prompts/key questions
Critical Response Express opinions about | Get children to express opinions about texts read stating preferences. AWhich story did you pref
texts read, state For example by discussing whether the text is informative, funny, iwhich one made you feel
preferences and begin exciting.
to provide evidence to Get them to compare books and state preferences. For example, by
support viewpoint. explaining whether tohre yd Whree feedrsr ¢
AF6 L2 BP2 andwhy.NBt hi s can be explained in g
6Doggerd6 better because Bella wg
Text/language Understand and discuss | Get children to explore fictional texts, for example, traditional tales AThis is a fairly story,
features key features of fictional and discuss what is common to them. For example, by focusing on the characters. o
texts fromasmallrange |how stories start, Ilike traditi.d iLook at the beginning of
of genre. a timnmedngragoo. do you think it is? How d
AF4 L3 BP1
Understand in detail Get children to use a wide range of non-fiction texts to retrieve more iUse the contents pageout g

how non-fiction texts

detailed information by using key features. For example, headings,

Linford Christie. Note three key points. Use the

are organised and begin | sub-headings, glossaries and diagrams. captions to help you. o

to discuss key features. fiLook at the diagrams on
AF4 L3BP1 these help you understand
Identify and discuss Get children to recognise and discuss vocabulary choices and the AWhy do you think the aut
language features impact they have on the reader. 6 an x i o desdribe Bow Dave was watching mum
including vocabulary Get children to recognise and interpret language features, such as search for Dogger?0

choices of fictional
texts.
AF5 L3 BP1

figurative language. For example, simile, metaphor, alliteration,
onomatopoeia and say how these features enhance the meaning.




Band 10 [White]

Target Exemplification Prompts/key questions
Strategies 1 | Self monitor and solve most | Get children to listen to their own reading and make sure that whattheyhave | ¢ fATry t hat again. o
unfamiliar words on the run. | read makes sense, is grammatically correct and is visually plausible. e fiCan you find where yo

Demonstrate this by: iHow can YOU fix it?0o

e Reading sentences from the texts, making deliberate errors and getting
children to listen and say where the error occurred

e Explaining that when they realise something is wrong they have to go
back and try again and once they have found the mistake they can
correct it by themselves.

2 | Use strategies to process Get children to understand that they must select an appropriate strategy for AwWhat el se would help
information flexibly and tackling unfamiliar words independently. Demonstrate this by: iwhat could you do fir
automatically. using vocabulary from text and articulating how you process that word or fiHow are you going to
AF1 L3 BP1 phrase. Forexample.il have used sound of the

out the phrase and now | am going to re-read to seeifitmak e s s ens ¢
Sources of 1 | Use context to decode and Get children to use the context of the story to solve new words. Forexample, | ¢ i Does that make sense?
information understand new words. 6 6 Dav e waibusly thrdugh the banisters. e fAiWould that fit with t
AF1 e fiHow might Dave be wat

2 | Use language structure to Get children to read complex sentences with subordinate and embedded e fiDoes that sound right
solve new words and clauses, adverbial and adjectival phrases. e AiThis story is in the
phrases controlling complex | Get them to solve unfamiliar words using grammatical structure including 6ew@dr ds. o
sentences. consistency of tense and noun/verb agreements. For example, 6 Mu m €d,o

she searched, Dave watched.

3 | Use arange of punctuation Get children to understand how longer sentences are punctuated and get e fAHow s howvoitedourmdwhen thereis a
and understand how it them to know the importance of punctuation when reading. guestion mark at the e
affects meaning. Get children to know how speech is punctuated and how it should be read Aiwhat do you do when t

taking note of other punctuation such as exclamation marks. Demonstrate fiwhy is it important t
this by:-
e reading the dialogue with and without the punctuation

4 | -

5 |-

6 | Make accurate attempts at Get children to attend to a range of visual information. For example, e fAiWhere else do you nee
more complex words using syll ables, words within words and i|e fiBreak that word into
recognisable chunks.

Behaviours 1] -

2 | Read longer sentences, Get children to read longer phrases fluently noting some punctuationandtext | e fAMake your reading sou
structures and paragraphs layout. For example, full stops, speech marks, question marks, exclamation e fiHow do you think Dave
fluently with expression marks, speech bubbles and bold print. words?o
when reading aloud. Use familiar texts and get children to practise one or two pages. e fiHow shoul d yomincapitalad t
AF1 L3 BP1 NB dialogue is useful for developing fluency. l etters?o

3 | Read silently and Get children to read a passage from the text silently and discuss differences | e¢ fAWhat is different abo
understand the difference between reading silently and reading aloud. and reading out | oud?0o
between silent and oral Explain to the children that when they read out loud they must read every
reading. word but when they read silently they can skim over some words and read

parts of the text in 6chunksd.




Band 10

Texts

“Dogger”
Shirley Hughes

But Dogger was quite lost.

Dave was very sad when he went to bed. Bella
kindly lent him one of her teddies to go to sleep
with but it was not the same thing as Dogger.
Dave kept waking up in the night and missing
bi

But something terrible
had happened. Dogger had
just been bought by
a little girl!

She was already walking
off with him. Dave began to cry.

Bella ran after her and
tried to explain that
Dogger really belonged
to Dave, and could they
please buy him back?

But the little girl said:

“No.”

She said that she had
bought Dogger with her
own money and she
wanted him. She held
on to him very tightly.

“Sporting Superstars”

Keith Gaines

Diga Korbut - the world’s favourite

Dlga Korbut was never the greatest gymnast She did

aot win the most medals. But she was one of the most
popular sportswomen in the world and she inspired
millions of girls and boys to take up gymnastics

Training

Korbut was born in 1955 in Belarus, which used to be
oart of the USSR. She was the youngest of four sisters

At junior school she was the smallest girl in the class, but
she was better at running and jumping than anyone else.

When she was eight, she joined a special sports school
run by the great gymnastics coach, Renald Knysh.

«Q” ) =5

floor exercise

%

Linford Christie - Europe’s best sprinter

Linford Christie was born in Jamaica in 1960. When he was
still a baby, his family moved to Britain. He grew up in
South London. Even at primary school he was a fast runner.
When he was a teenager,
sports writers were
predicting that he would
be a future champion.
He entered his first
international competition
at the age of 20

From 1980 to 1997, Christie
ran for Britain in over 60
international competitions.
During that time, he won
more championship
medals than any other
British male athlete

Christie was the first ’
European to run

100 m in less than

ten seconds.

His best event was the 100 m and he won many
100 m races in European and World championships

National championships

In 1969, Korbut competed in the nationa
championships. The audience was astonis|
when she performed two new moves: a b
somersault in the air (now called a Korb
on the beam, and a backwards flip (now
Korbut Flip) on the asymmetric bars. Nob
thought these moves were possible.

Olympic fame

In 1972, Korbut was chosen for
the Olympic team. She trained
hard but just five days before the
team went to Munich she
stopped practising her floor
exercise. She did not like the
moves and refused to do them

Her coaches sat up all night
working out a new set of moves.
Korbut liked the new exercise
and she practised hard

In 1992, at the Olympic Games in Ba
Christie won the gold medal in the 1
the age of 32. He was the oldest man
win the Olympic 100 m.

“I was running scared,” said Linford C
race. “I run with a controlled fear of lo:
frightened in that way it's amazing whai
In 1995, Christie broke the world ind
200 m with a time of 20.25 seconds. T
Christie retired from running.




Benchmark Levels 25 - 26
National Curriculum 3B
Assessment Focus 1,2,3,4,5, 6

APP

AF1L3BP1 AF1L3BPl1 AF2L3BP1
AF6 L3BP1 AF6L3BP2

Band 11 | [Pink/White]

AF2 L2 BP2 AF3 L3BP1 AF3L3BP2 AF4 L3 BP1 AF5L3BP1

Comprehension

Target Exemplification Prompts/key questions

1 -

2 | Make a range of predictions Get children to predict what might happen in the story. Get them to fiRead page 9. Why do yo
based on personal experiences, make predictions about events ar behaving in that way?o
prior knowledge and other texts happening. Get them to use the text to justify their views. For iHow do you think Jason
read and provide evidence to example, by discussing what they think Jason might do when he is accused of taking Donna
justify viewpoint. accused of taking the birthday cards. iwhat do you think wildl

Mrs Moors takes himoutoftheru b bi s h t

3 | Relate events in texts to own Get children to have a broader understanding of what is read by: i Wh at kappen tayou if you behaved like
experiences, prior knowledge e Relating events in the story to those in their own lives i text/self Jason at school ?0
and other texts read and discuss inference. For example, i What wusually happe AHow would you react if
in more detail. your school who are in troubl g promise to you?o
AF3L3BP1 e Building a knowledge of other similar texts by comparing stories iwhat do you know about
AF3 L3 BP2 and identifying common themes and charactersi i.e. text/text badly at school? What can cause them to

inference. Forexample, fii s Jason treated misbehave?
e Beginning to go beyond own experiences and refer to the text to

explain meaning and own viewpoint i text/world inference. For

example, by discussing why some children misbehave in school.

4 | Discuss characters in stories and | Get children to discuss characters in detail, for example, 6 angr y , Ailn what ways would Jas
say how events influence their frustrated, confused. differently if his mum had not broken her
motives and behaviours. Get children to focus on charact promi se?0
AF3 L3 BP1 might change in a story. For example, by discussing how Jason filf Jason had told the

changed because of the kindness of Mrs Moors. you think they would had
iwWhdyo you think Jason |

5 | Use evidence from the text to Get children to identify and discuss themes and key messages. For AiMark the words and phr
identify and discuss themes or example, by identifying and discussing the key message in this story upset. o
key messages. as being 6the i mpact of broken AMrs Moors is kind to J
AF2 L3 BP1 Get them to use the text as evidence. They could text mark relevant
AF6 L3 BP1 passages.

6 | Use information in non-fiction Get children to use non-fiction texts and comment on the main iRead the information a
texts to find answers to a broader | purpose of the text. For example, by understanding that it will tell us three key point about t
range of questions and all about racks. iHow do bicycles from t
summarise key points. Get children to locate key information and consider a range of those of today. List ke

AF2 L3 BP1

questions some of which require detailed answers.. For example, by
formul ating questions about the
was the first bi cyc | efornmatiod ie thédtext. a n




Band 11 [Pink/White]

Target Exemplification Prompts/key questions
Critical Response | 1 Express opinions about texts Get children to express opinions about texts read stating Aiwha did you think of the
read, state preferences and preferences. For example by discussing whether the text is iwhat happened at the beg
provide evidence to support informative, funny, exciting. reader was engaged?0 | s t
viewpoint. Get them to discuss events in the text to provide evidence for book?09d
AF6 L3 BP2 their viewpoint. Forexample, by di scussi ng Jasg
when he came to school, to support the view that the book is
engaging from the start.
Text/language 1 Understand and discuss key Get children to explore fictional texts, for example, science e fiHow is this text similar
features features of fictional texts from | fiction, contemporary stories and discuss what is common to you have read?. 0
a range of genre. them. For example, by discussing whether contemporary stories e fiLook at the beginning of
AF4 L3 BP1 always have a moral theme and whether children are always the do you think it is? How d
central characters.

2 Understand and use key Get children to use a wide range of non-fiction texts to retrieve fiLocate the itnd®r mati on 4
organisation features of non- more detailed information by using key features. For example, iwhat does the diagram ex
fiction texts. headings, sub-headings and diagrams, table of contents,

AF4 L3 BP1 gl ossary, chapter, titles, aut
Text/language 3 Identify and discuss language | Get children to recognise descriptive language and begin to e AWhy do you think the wri
features features of fictional texts. discuss the impact on the reader. For example, get children to verbstodescri be how Jason was
AF5 L3 BP1 highlight descriptive language such as powerful verbs and e fAiWhat do ¢Jdoaus arhd sn ks twitmanc h
discuss why the author might have made those vocabulary empty f eelmeang? Why dolyow thiskihe
choices. Forexample,get <chil dren to cont author used this phrase?
about Digger.o with fiJasonds ge fiHas it made the meaning
feeling of | oss. 0
Get children to recognise and interpret language features, such
as figurative language. For example, simile, metaphor,
alliteration, onomatopoeia and say how these features enhance
the meaning.
4
Strategies 1 -

2 Solve most words and Get children to understand that they must monitor their own iwhat ®ulse lwel p you?o
phrases using appropriate reading and select an appropriate strategy for tackling unfamiliar | ¢ i Go b a ¢ kread and see véhat would make
strategies while ensuring words independently. sense. 0
meaning is secure. Demonstrate this by using vocabulary from text and articulating e fiHow are you going to wor
AF1 L3 BP1 how you processed that word or phrase. For example. il h a

used the meaning to work out that word, then | re-read the
sentence to check. 0

NB Children need to adjust reading strategies to suit the
demands of the text.




Band 11 [Pink/White]

Target Exemplification Prompts/key questions
Sources of 1 Use context of a sentence, Get children to use the context of the story to work out unfamiliar words. fiwhat would make s
information paragraph or whole text to NB this can be difficult if children have poor levels of vocabulary so it may be What could that word mean in that
AF1 decode and understand necessary to work on some key vocabulary when introducing the text. context?o0
unfamiliar words.

2 | Use language structure to Get children to read complex sentences with subordinate and embedded clauses, fiSome sentences in
solve words and phrases adverbial and adjectival phrases. complex sentences. Can you find the
controlling complex Get them to solve unfamiliar words using grammatical structure including subordinate cl ause
sentences. consistency of tense and noun/verb agreements. For example, 6 Do n n a basl fiDoes that sound r

dried, her eyes had narrowed. 6 and verbs agree?0

3 Take account of a full range of | Get children to understand how longer sentences are punctuated and get them to iHow would Miss Sn
punctuation and understand know the importance of punctuation when reading. on page 18? What do you notice
how it affects meaning. Get children to know how speech is punctuated and how it should be read taking about the punctuat

note of other punctuation such as exclamation marks. Demonstrate this by:- iwhen we read |l ong
e reading the dialogue with and without the punctuation. need to pause at t

4 -

5 -

6 | Make accurate attempts at Get children to attend to a range of visual information. For example, syllables, AwWhere else do you
more complex words using a common prefixes and suffixes, word derivations and roots. AiBreak that word i
broad range of visual that help?0
information. iLook at the suffi

Behaviours 1

2 Read longer passages fluently | Get children to read longer passages, including dialogue, fluently and with fiRead that phrase
with expression putting expression noting a full range of punctuation. Jason. o
appropriate stress on words Use familiar texts and get children to practise one or two pages. iHow would Jason s
and phrases. Get children to begin to understand how fluent and phrased reading enhances fi R e ahat sehtence again so that it
AF1 L3 BP1 meaning. runs smoothly.d

3 Read silently and understand | Get children to read silently i opportunities are important. Explain to them that AiwWhen you read sil
the difference between silent reading silently is a different skill from reading out loud. Explain to the children that words as one chunk

and oral reading.

when they read silently they can read short phrases as chunks.




Band 11

Texts

“Dinner Ladies Don’'t Count”
Bernard Ashley

ONE

Jason Paris stormed along Sutton
Street. He pulled a fierce face at
three girls strung across the

-pavement and turned left into the
school playground. Inside, he kicked
every plank in the fence and threw a
stone at the huge rubbish bin. It
clanged a warning to everyone.
Jason had come to school with a
smack instead of breakfast and they
were all likely to feel the sting.

He barged backwards into the

classroom. Miss Smith stopped

bits left over went into the bin.
Everyone else was doing it.

With one half-closed eye Jason
watched the activity, all the moving

CRE

that barked at people he wanted to
frighten, and bit people he wanted
bitten. That was his dog, Digger.

Poor Digger. Jason’s stomach
rolled with an empty feeling of loss.
He felt sad — and to think that on
top of that he’d had a hard smack,
just for making a fuss about it!

Miss Smith didn’t bother Jason

with Maths but it was a lot of cutting

out paper shapes: squares, triangles
and circles. The gummed colours

were stuck into Maths books, and the

about for fresh colours, all the trips
to the bin with the scraps. He
watched and he waited until Donna
Paget was up at the desk, part ofa
soft wall of good girls, hiding him .
from view.

CONTENTS

CART-WHEELING
Wheels and Cherfots
3

PEDAL PUSHING
Bicycles
6

)
)
)

EASY RIDING
nmmugw Engines

BUILT FOR COMFORT
Fuel and Cars
10

ROUGH RIDING
0Ff-rood vehicles and Tyres
12
LOAD ON THE ROAD
Trucks
14
CATERPILLAR TRACKS
Mochines at wark.

16
KEEPING ON TRACK

T

rains
L]

i
5«

2

“Making Tracks”
Steve Parker

MAKING
TRACKS

Steve Parker

PEDAL PUSHING

Believe it or not, the air

slows us down! It pushes
against us — and the faster
we move, the harder it pushes.

2 That's why the wheels
and frame of

these track
bikes are
streamlined
—witha

sleek shape

to help them
slip smoothly
through the air.




[Red/Yellow]

BP1 AF2L2BP2 AF3L3BP1

AF3 L3BP2 AF4 L3 BP1

Target

Exemplification

Prompts/key questions

Comprehension
AF3

Make a range of predictions
based on personal
experiences, knowledge and
knowledge of similar texts.

Get children to predict what might happen in the story. Get them to
make predictions aboutev ent s and charactersbd
happening. Get them to use the text to justify their views. For

example, by discussing how Leah might be feeling when she is at the
benefit disco.

AiRead the first |letter
doyouthinkLeahhas gone?0
ibo you think Leah will

Relate events in texts to own
experiences, prior knowledge
and other texts read and
discuss in more detail.

AF3 L3 BP1

AF3 L3 BP2

AF7 L3 BP1

Get children to have a broader understanding of what is read by:

e Relating events in the story to those in their own lives T text/self
inference. For example, by discussing things they have lost.

e Building a knowledge of other similar texts by comparing stories
and identifying common themes and charactersi i.e. text/text
inference. For example, by discussing other stories written in letter
form [ADear Greenpeaceo]. Or b
with the issue of
Bed and Breakfast Staro Jacque

e Beginning to go beyond own experiences and referring to the text
to explain meaning and own viewpoint T text/world inference. For
example, by discussing grief and how people feel.

|l 0ss.NqHBiGsan.

fiHow do you think Leah
di sco?0

iWhat i sngthat yoehaveiost? Were
you upset that you | ost
Awhat do you think is t
AiThe Bed and Breakfast
AiTess really missed Lead

her. What else can people do when they are
feelings ad ? 0

Discuss characters in stories
and say how events influence
their motives and behaviours.
AF3 L3 BP1
AF6 L3 BP1

Get children to discuss characters in detail, for example, 6 f -lowing,

l oyal, sensitivebo

Get children to f oc Ufeelingsrandtdwaheya c t
might change in a story. Forexample,by di scussing h
reaction to her grief changes as the story progresses.

Aiwhat kind of girl was
fiHow does Tessbs behavi

Perquita? Why do you thinkt hi s i s?0

Use evidence from the text to
identify and discuss themes or
key messages.

Get children to identify and discuss themes and key messages. For
example, by identifying and discussing the key message in this story
as being 6grild damal hwiwt Ipelops s 6.
Get them to use the text as evidence. They could text mark relevant
passages.

Aiwhat do you think the
AWhy do you think Tess
AiMark the section in th

you

Use information in non-fiction
texts to find answers to a
broader range of questions.
AF2 L3 BP1

AF6 L3 BP1

Get children to use non-fiction texts and comment on the main purpose
of the text. For example, by understanding that it will tell us all about
dinosaurs.

Get children to locate key information and consider a range of
questions some of which require detailed answers. For example, by
formul ating questions about dino
extinct?d and finding the infor

fWWhy is there a section on volcanoes in the book
about dinosaurs?o
AiList five key pieces 0o
extinction. How do you think dinosaurs became
extinct?o0

Critical Response

Express opinions about texts
read, state preferences and
provide evidence to support
viewpoint.

AF6 L3 BP2

Get children to express opinions about texts read stating preferences.
For example by discussing whether the text is informative, funny,
exciting.

Get them to discuss events in the text to provide evidence for their
viewpoint. For example, by discussing the benefit disco to show that
the story had some happy events.

Awhat did you think to
the |l etters to Leah?o

AWhy did you have a mi X
text?0




Band 12 [Red/Yellow]

Text/language 1 Understand and discuss Get children to use non-fiction texts to consider a range of AThis is a story told thr
features features of fictional texts from a | questions some of which require detailed answers. Get them to el se could it have been W
wider range of genre. locate key information. For example, by formulating questions fiHow are coqttempes agfyt en
AF4 L3 BP1 about dinosaurs, such as Owhy
finding the information in the text.

2 Understand in detail how non- Get children to use a wide range of non-fiction texts to retrieve iUse the captions on page
fiction texts are organised and more detailed information by using key features. For example, happened to the dinosaurs
discuss key features. headings, sub-headings and diagrams, table of contents, fiTurn to the glossary and
AF4 L3 BP1 headings, glossary, chapter, word oO60e.xdtinct

fiUse the contents page an
6dinosaur birds. o

3 Identify and discuss language Get children to recognise and highlight descriptive language fiwhat do ¢lous eaem ntko have
features of fictional texts. and begin to discuss the impact on the reader. Discuss why the ranand th warmth of the r
AF5 L3 BP1 author might have made those vocabulary choices. For toget her i[rmpangye hbeddr tnfeans

example, get children to contras AiWhy do you think the aut
sometimes| was happy. o with Al s descriptive language? What impact does it have on
the rain and the warmth of ther ai nbowds | i ght the reader ?0
with my heart. Get children to recognise and interpret
language features, such as figurative language. For example,
simile, metaphor, alliteration, onomatopoeia and say how these
features enhance the meaning.

4 R

Strategies 1 -
2 Use a range of reading Get children that they must select an appropriate strategy for Afwhat el se would help yo

strategies to process
information flexibly and
automatically.

AF1 L3 BP1

tackling unfamiliar words independently.

Demonstrate this by using vocabulary from text and articulate
how you process that word. For example.il have us
of the sentence [grammar] to work out the phrase and now | am
goingtore-r ead to see if it makes
NB Children need to adjust reading strategies to suit the
demands of the text.

What yowldo first?o0
H

fi
fiHow are you going to

wor




Band 12 [Red/Yellow]

Target

Exemplification

Prompts/key questions

Sources of | 1 | Use context of a sentence, Get children to use the context of the story to work out unfamiliar words. fiwhat woul de?make s
Information paragraph or whole text to decode NB this can be difficult if children have poor levels of vocabulary so it may be fiwhat could that w
AF1 and understand unfamiliar words. necessary to work on some key vocabulary when introducing the text. context?o0
2 | Attend to grammatical structures Get children to read complex sentences with subordinate and embedded clauses, fiDoes that sound r
ensuring consistency of tense and adverbial and adjectival phrases. Some of these sentences should be carried over and verbs agree?0
noun/verb agreements when several lines or on to the next page. Get them to note grammatical structure AiThis story is in
reading. including consistency of tense and noun/verb agreements. For example, 6 Af t e Knowing this shoul
school | called at the library and borrowed that book you were reading| ast 1
3 | Take account of a full range of Get children to understand how longer sentences are punctuated and get them to Aiwhen we read | ong
punctuation and understand how it know the importance of punctuation when reading. need to pause at t
affects meaning. Get children to know how speech is punctuated and how it should be read taking
note of other punctuation such as exclamation marks. Demonstrate this by
reading the dialogue with and without the punctuation
4 | -
5 | -
6 | Make accurate attempts at more Get children to attend to a range of visual information. For example, syllables, iBreak that word i
complex words using abroadrange |i nfl ecti onal endings, 6éingb6 and 06ed06 & that help?o0
of visual information. fiLook at the suffi

Behaviours | 1 | -

2 | Read longer passages fluently with
expression when reading aloud.
AF1 L3 BP1

Get children to read longer passages, including dialogue, fluently and with
expression noting a full range of punctuation.

Use familiar texts and get children to practise one or two pages.

Get children to begin to understand how fluent and phrased reading enhances
meaning.

(/)310'31

3 | Read silently and understand the
difference between silent and oral
reading.

Get children to read a passage from the text and discuss differences between
reading silently and reading aloud. For example, A when readi ng si
skim words but when reading aloud, yoly

o0 Dt

How should you r ¢
old print?2o

How could you rea
uspense?o0

What i s di f fliegingout
ead and reading o




Band 12

Texts

“Letters to Leah”
Josephine Croser

you're already stirring things up in your
own special way where you are now. [
wouldn’t be surprised!

Have to go now.
I miss you heaps and it's just the
first day . . .

Lots and lots of love,

Tessa

~ Wednesday 29th ~
Dear Leah,

Today was the craziest day! It started
when Mr Shaw asked for homework and
half the class had some excuse for not
doing it. Some forgot, some left it home
~— you know the usual stories — but
when he asked Tim Derwent about his,
Tim just shouted that he didn't feel like
doing it and ran outside.

The weird thing was, Mr Shaw didn't
get angry and when Holly and Tanya
and Chris came in from lunch about ten
minutes late he didn't blow his stack
like usual.

‘What have you been up to?" he asks.

‘Just talking, sir,’ says Tanya. ‘Up at
the oval.'

Dear Leah,

It's nearly midnight but I can't go to
sleep so I'm writing to you again tonight.

You'd never guess what happened. I \
went to the disco after all and you'd be so
proud to know how many people went. It
must have raised quite a lot of money.

I enjoyed it in a funny sort of way, but
I felt guilty for enjoying it, too, because it
was your idea and you couldn't be there.

I nearly died, the way it all happened for
me to change my mind about going.

The phone rings, see, and just my luck
— my brother answers it.

‘Tessa,’ he calls at the top of his voice.
“There’s a boy on the phone for you.' |

It was Tim and I had to say ‘Hello’ :
with my whole family staring bug-eyed |
at me. ]

]

“What Happened to the Dinosaurs?”
Jon Hughes

Dinosaurs lived on Earth for over 180 million years.

Bl llion el

Jurassic period | Cretaceous period Tertiary period

Triassic period

All the largest dinosaurs The earliest humans

appeared to die out and smaller

Dinosaurs appeared. | They spread and

grew larger. appeared about

animals and fers spread far

When a kind of animal or plant
disappears forever, it becomes
extinct. Since life began on Earth,
scientists believe that 99 per cent
of creatures have become extinct.
If this sounds incredible,
remember that the Earth has been
around for about four billion
years. In that time, many different
kinds of animal have lived and
died. If there was plenty of food
and shelter, they spread far and
wide - but if life became harsh
and difficult, they died out.




Target

Exemplification

Prompts/key questions

Comprehension

Make a range of predictions
based on personal
experiences, prior
knowledge and other texts
read and provide evidence
to justify viewpoint.

Get children to predict what might happen in the story. Get them to
make predictions about events and
happening. Get them to predict how characters might interact with each
other. Get them to use the text to justify their views. For example, by

di scussing how Mandy might react

fiRead pages 2 and 3. Ho
mightre-act to Kim calling f
AiDo you t hillagk Ariia Kingyor help?
Why/ why noto?

iwhat do you think Mand)}
when she gets home? Read page 5 and see if
there are any clues in 1

Relate events in texts to own
experiences, prior

Get children to have a broader understanding of what is read by:
e Relating events in the story to those in their own lives T text/self

fiHave you ever seen chil
Mandy in school ? #AWhat K

knowledge and other texts inference. For example, by discussing whether they have ever been Awhy did Mandy find it
read and discuss in detalil. bullied at school, and if so, what happened to them. against Kim and the oth
AF2 L4 BP2 e Building a knowledge of other similar texts by comparing stories and iwas this the same for
AF3 L4 BP2 identifying common themes and charactersi i.e. text/text inference. iwhy do you think some
AP7L4 BP1 For example, by comparing what happened to Mandy with what

happenedtoLi nda in 0Bl ubberdé [Judy

e Going beyond own experiences and referring to the text to explain

meaning and own viewpoint i text/world inference. For example, by

discussing why some children are bullies.
Analyse changes in Get children to discuss how characters behave in stories. Get children to iwhen Mandy becomes fri
characters and discusshow |t hi nk about whether characterso6 b does her reaction to Ki
events might have had been different. For example, by discussing whether Kim would have iHow would things be dil
influenced this. bullied Mandy if Tanya had been on the scene from the beginning. known Tanya all along?bd
AF6 L4 BP3
Use evidence from the text Get children to identify and discuss themes and key messages. For ifRead pages 2 to 5 Wh a {
to identify and discuss example, by identifying and discussing the theme in this story as being in the story? How do yo
themes or key messages. 6bul lyingé. AiMark the words and phr
AF2 L4 BP1 Get them to use the text as evidence. They could text mark relevant is being bullied by Kim

AF2 L4 BP2
AF6 L4 BP1

passages.

Use information in non-
fiction texts to find answers
to a broad range of
questions and summarise
key points.

AF2 L4 BP1

AF6 L4 BP1

Get children to use non-fiction texts and summarise the main purpose of
the text. For example, by understanding that it is all about the history of
Barking and Dagenham.

Get children to locate key information and consider a range of questions
some of which require detailed answers. For example, by formulating
guestions about the history of Ba
was Valence House built? Who owned it? What sort of family were

they?d6, and by finding the inform

How i mportant was the
Summari se key points a
Find out about Valence

jun 1 B B 14




Band 13 [Blue/Green]

Target Exemplification Prompts/key questions
Critical Response | 1 Express opinions about texts | Get children to discuss texts read. Get them to state preferences iwWhy dikde ytohui sl ist ory?o
read and make observations | and support their viewpoints with evidence. For example, by fi What characters could yo
about the overall effect on discussing whether the text is humorous, gripping, informative Kim make you feel ?0
the reader. etc. fiSome people find this st
AF6 L4 BP3 Get children to begin to discuss effect on the reader. For you feel about it?09o
example, by discussing the character of Kim and how she makes
the reader angry.
Text/language 1 Understand and discuss key | Get children to explore fictional texts, for example, science fiHow is this text similar
features features of fictional texts fiction, contemporary and historical novels and discuss what is you have read?. 0
AF 7 L3 BP2 AF4 from a range of genre and common to them and what is different. For example, by fiLook at the beginning of
L3 BP2 begin to understand that discussing whether contemporary stories always have a moral do you think it is? How d
books are set in different theme and whether children are always the central characters. iThis story is set in Viec
times and places Or by focusing on how characters behave differently in historical author changed the vocabularyu s e d ? &
AF4 L4 BP2 texts from those in contemporary novels.
2 Understand and use key Get children to use a wide range of non-fiction texts to retrieve fiLook at the photograph o
organisational features of more detailed information by using key features. For example, labels to find out what happened in different parts of
non-fiction texts. headings, sub-headings and diagrams, table of contents, the Abbey. 0
AF4 L4 BP2 gl ossary, chapter, titles, aut
Text/language 3 Identify and discuss Get children to recognise descriptive language and discuss the AWhy do you think Kim ref
features language features of fictional | impact on the reader. For example, get children to highlight OMum®Wuelsi e?0 [page 5]
texts. descriptive words and phrases and discuss why the author might iKimbs cheeks were strawhb
AF5 L4 BP1 have made those vocabulary choices. For example, get children feeling? Why did the writer not just say she was
AF5 L4 BP2 to contrast AKim was embarrass embarrassed?o0
strawberry pink. o
Get children to recognise and interpret language features, such
as figurative language. For example, simile, metaphor,
alliteration, onomatopoeia and say how these features enhance
the meaning.
4 -
Strategies 1 -
2 Solve unfamiliar words and Get children to understand that they must monitor their own Aiwhat el se would help you
phrases using appropriate reading and select an appropriate strategy for tackling unfamiliar i Go b ac kread and see véhat would make
strategies while ensuring words independently .Demonstrate this by using vocabulary from sense. 0
meaning is secure. text and articulating how you process that word or phrase. For fiHow are you going to wor
example.il have used the meaning
reread the sentence to check. 0

NB Children need to adjust reading strategies to suit the
demands of the text.




Band 13 [Blue/Green]

Exemplification

Prompts/key questions

Target
Sources of 1 | Use context of a
Information sentence, paragraph or

whole text to decode and
understand unfamiliar
words.

Get children to understand that they must monitor their own reading and select
an appropriate strategy for tackling unfamiliar words independently
.Demonstrate this by using vocabulary from text and articulating how you
process that word or phrase. Forexample.il have used t he
outthatword, thenlre-r ead t he sentence to chec
NB Children need to adjust reading strategies to suit the demands of the text.

fiWhadulwd make sense?o0
iwhat could that word m

2 | Attend to grammatical
structures ensuring
consistency of tense and
noun/verb agreements
when reading.

Get children to read complex sentences with subordinate and embedded
clauses, adverbial and adjectival phrases. Some of these sentences should be
carried over several lines or on to the next page.

Get them to note grammatical structure including consistency of tense and
noun/verb agreements. For example, 6 T hreugiged and whispered and

giggled even more when Mum and Ilweret oget her . &

ANotice that that sente
Some sentences in this story are complex
sentences. Can you find
Does that sound right? Do the nouns and verbs
agree?0

3 | Take account of a full Get children to understand how longer sentences are punctuated and get fiHow would Kim have spo
range of punctuation and | them to know the importance of punctuation when reading. 5? What do you notice a
understand how it affects | Get children to know how speech is punctuated and how it should be read i Somet i metencésigeoves anto the next
meaning. taking note of other punctuation such as exclamation marks. Demonstrate this page. 0

by: reading the dialogue with and without the punctuation. fiHow do you think Mrs E
have spoken to each oth

4 | -

5 -

6 -

Behaviours 1]-
2 | Read longer passages Get children to read longer passages, including dialogue, fluently and with fiRead the dialogue on p

fluently with expression

expression noting a full range of punctuation.

were Kim. Think about the words and phrases in

understand the
difference between silent
and oral reading

reading silently is a different skill from reading out loud. Explain to the children
that when they read silently they can read short phrases as chunks and skim
over some words. Explain to them that the important thing is not to lose the
meaning of what is being read.

putting appropriate Use familiar texts and get children to practise one or two pages. italics and in capitals
stress on words and Children should understand how fluent and phrased reading enhances
phrases. meaning.

3 | Read silently and Get children to read silently i opportunities are important. Explain to them that AiWhen you ead silently

r
one chunk. o




Band 13

Texts

“Bad Girls”

Jacqueline Wilson

Red
e e V]

They were going to get me.

I saw them the moment I turned the corner.
They were halfway down, waiting near the bus
stop. Melanie, Sarah and Kim. Kim, the worst
one of all.

I didn’t know what to do. I took a step
forward, my sandal sticking to the pavement.

They were nudging each other. Theyd
spotted me.

I couldn’t see that far, even with my glasses,
but I knew Kim would have that great big smile
on her face.

I stood still. T looked over my shoulder.
Perhaps I could run back to school? I'd hung
around for ages already. Maybe they'd locked
the playground gates? But perhaps one of the
teachers would still be there? I could pretend I
had a stomachache or something and then
maybe I'd get a lift in their car?

‘Look at Mandy! She’s going to go rushing
back to school. Baby!’ Kim yelled.

I didn’t have any proper friends now. I used
to have Melanie, but then she got friendly with
Sarah. Then Kim decided she’d have them in
her gang.

Melanie always said she hated Kim. But now
she was her best friend. If Kim wants you as a
friend then that’s it. You don’t argue with her.
She can be so scary.

She was right in front of me now. I couldn’t
stare past her any more. I had to look at her.
Her bright black eyes and her glossy hair and
her big mouth smiling, showing all her white
teeth.

I could even see her
when I shut my eyes.
It was as if she'd
stepped through my
glasses, straight into
my head. Smiling
and smiling.

‘She’s got her
eyes shut. Hey, let’s
bump into her,’ said Kim.

I opened my eyes up quick.

‘She’s mad,’ said Sarah.

‘She’s playing one of her pretend games,’ said
Melanie.

They all cracked up laughing.

I couldn’t stand it that Melanie had told
them all our private games. My eyes started

She seemed to have her own magic glasses
that let her see right inside my head. She didn’t
wear ordinary glasses, of course. Girls like Kim
never wear glasses or braces on their teeth.
They never get fat. They never have a silly
haircut. They never wear stupid baby clothes.

If I ran back they'd only run after me. So I
went on walking, even though my legs were
wobbly. I was getting near enough to see them
properly. Kim was smiling all right. They all
were.

I tried to think what to do.

Daddy told me to try teasing her back. But
you can't tease girls like Kim. There's nothing
to tease her about.

Mum said just ignore them and then they’ll
get tired of teasing.

They hadn’t got tired yet.

I was getting nearer and nearer. My sandals
were still sticking. I was sticking, too. My dress
stuck to my back. My forehead was wet under
my fringe.

But I tried very hard to look cool. I tried to
stare straight past them. Arthur King was
waiting at the bus stop. I stared at him instead.
He was reading a book. He was always reading
books.

I like reading too. It was a shame Arthur
King was a boy. And a bit weird. Otherwise we
might have been friends.

stinging. I blinked hard. I knew I mustn’t cry
no matter what.

Ignore them, ignore them, ignore them . . .

‘She’s trying to ignore us! said Kim tri-

phantly. ‘Did M ie-Wumsie tell you to
ignore us rude nasty girlies, then?

There was no point trying to ignore her any
more. I couldn’t, anyway. She’d stepped
straight in front of me. She had Melanie on one
side, Sarah on the other. | was surrounded.

I swallowed. Kim went on smiling.

. ‘Where is Mumsie, anyway?’ she said. ‘Not
like Mumsie to let little Mandy mince home all
by herself. We were looking out for her, weren't
we, Mel, weren't we, Sarah?’

They always nudged each other and whis-
pered and giggled when my mum went past.
They nudged and whispered and giggled even
more when Mum and I were

together. One terrible time

Mum took hold of my hand
and they all saw before I
could snatch it away. They
went on about it for

weeks. Kim made up
tales of toddler reins
and pushchairs and

baby bottles. And

a dummy for the

dummy.

“Footprints in Time”
Gillian Gillespie

ONE PAY AT VALENGEE HOUSE00.

i

Let me introduce mysel, I'm the Dagenham idol

I've lved around here for over 4000 years. |

@l wes found in 1922 near 10 where the Ford's Car

X\ Factory is today. Its changed a lot around here
since | was a youngster|

Why not go and see this portrait of Sir Thomas
and his wife at Vaience House. This Sir Thomas
‘was born in 1628, the same year as his grandfatht
became Lord of the Manor of Barking. While yo
are thers, admire the portralt of Sir Richard

Fanshawe who made ail the arrangemaents for
King Charles Il's marriage to the Portuguese




Target Exemplification Prompts/key questions

Comprehension 1]-

AF3 2 | Make a range of predictions | Get children to predict what might happen in the story. Get them to make AWhat do you think wi
based on personal predictions abouteventsandch ar act er sd responses Bradley first meets (
experiences, prior Get them to predict how characters might interact with each other. Get them fiHow do you think Br a
knowledge and other texts to use the text to justify their views. For example, by discussing the dialogue after she is told the
read and provide evidence between Bradley and Carla and predicting what might happen after the
to justify viewpoint. session.

3 | Relate events in texts to own | Get children to have a broader understanding of what is read by: fiHave you ever been i
experiences, prior e Relating events in the story to those in their own lives i text/self What happened?
knowledge and other texts inference. For example, by discussing whether they have ever been in Awhy did Bradley find
read and discuss in detail. trouble at school and why. friends?o
AF2 L4 BP2 e Building a knowledge of other similar texts by comparing stories and iwWas this the shinnee f o
AF3 L4 BP2 identifying common themes and charactersi i.e. text/text inference. For Ladies Doné6t Count?d

example,byc ompari ng how Bradley behav Aiwhat do you think mi

6Dinner Ladies Don6t Count 6. Bradley i fetheCaraldn®dd
e Going beyond own experiences and referring to the text to explain iwhy do you think chi

meaning and own viewpoint i text/world inference. For example, by behaved at school ?20

di scussing whether childreno6és bad

or whether they are badly behaved because of other factors or

influences.

4 | Analyse changes in Get children to discuss how characters behave in stories. Get children to AiHow i mportant was th
characters and discuss how | think about whether c har actersd behaviour wol Coll eends birthday in
events might have been different. For example, by discussing the increasing influence of Carla change? Did this event make a big
influenced this. on Bradley. di fference to him?0o0
AF6 L4 BP3 NB characters in texts at this level can be dealing with complex issues and/or fWould things have been different if Bradley

traumatic experiences. For example, violence, bullying, racism, extreme fear. and Mrs Ebbel had | i K
It will be important to ensure that these issues are dealt with sensitively.

5 | Use evidence from the text Get children to identify and discuss themes and key messages. For example, fiBradley did change f
to identify and discuss by identifying and discussingt he key message in thi this come about?o0
themes or key messages. with help, people can change for th iRead the dialogue on
AF2 L4 BP1 Get them to use the text as evidence. They could text mark relevant What clues can you find that tell you Bradley
AF2 L4 BP2 passages. mi ght change his beha
AF6 L4 BP1 NB themes or key messages in texts at this level can be complex. For

example, the holocaust, bullying, racism. It will be important to ensure that
these messages are dealt with sensitively.

6 | Formulate questions and Get children to use non-fiction texts to identify the main purpose of the text. AFind out about energ
search for information in a For example, by understanding that it will tell us all about energy chains. energy chain?o
range of non-fiction texts Get children to summarise key points and devise questions to further their fiSummari se what you h
and summarise results. understanding. For example, by finding out about energy chains, iwhat else would you

AF2 L4 BP1
AF6 L4 BP1

summarisingkeypoi nts and then formulating

energy chains affect our lives?6 to




Band 14 [Orange/Turquoise]

Target Exemplification Prompts/key questions
Critical Response Express opinions about Get children to discuss opinions of texts read. Get them to state preferences ASummari se your thoug
texts read and make and support their viewpoints with evidence. For example, by discussing story ends. 0
observations about the whether they thought the text was moving, informative, funny etc. iDi scuss the i mpact o
overall effect on the Get children to discuss the overall impact on the reader. For example, by to Bradley. How did t
reader. discussing how the change in Bradley over time meant the book ended on a
AF6 L4 BP2 positive, uplifting note.
AF6 L4 BP3
Text/language Understand and discuss Get children to explore fictional texts, for example, science fiction, iHow i s this text sin
features key features of fictional contemporary and historical novels and discuss what is common to them and contemporary stories
AF 7 L3 BP2 texts from a range of genre | what is different. For example, by discussing whether contemporary stories iLook at the bewyWmni n
and understand that books | always have a moral theme and whether children are always the central sort of story do you think it is? How do you
are set in different times characters. Or by focusing on how characters behave differently in historical know?o
and places. texts from those in contemporary novels and by noticing consistency or not iThis story is set in
AF4 L4 BP2 [anachronism] of historical perspective. the author changed th

Understand in detail how
non-fiction texts are
organised and explain how
they help readers to search
and gather information.
AF4 L4 BP2

Get children to search for information in more complex non-fiction texts and
understand how key features can support the gathering of information
efficiently. NB children need to understand how to gather information using
features such as diagrams, table of contents, glossary, chapter titles,

aut hor 6s -headingssnd knewthe most effective way of navigating
the text.

Use the diagram on p
clearer understandi
fi H o wst ¢ar you find information on fossil
fuels. Remember information can be found
in different chapters

P D

Identify and discuss
language features of
fictional texts.

Get children to recognise descriptive language and discuss the impact on
the reader. For example, get children to highlight descriptive words and
phrases and discuss why the author might have made those vocabulary

AWhy do you think the
Bradleyds sister as 0
What i mage does this

AF5 L4 BP1 choices. For example, by discussing why Louis Sachar has referred to fiDan refers 6tcthi BrRkadlke
AF5 L4 BP2 Bradleyo06s sister afpage®lhe | aughing h Why do you think the author has chosen to
Get children to recognise and interpret language features, such as figurative use alliteration ther
language. For example, simile, metaphor, alliteration, onomatopoeia and say
how these features enhance the meaning. For example, by discussing the
i mpact o fereizata Bradleyas &¢hickenchal kers &6 [ p3d
Begin to understand and Get children to read some books by the same author and discuss what they AwWhat is the common t
discuss literary styles. notice about the way they are written. For example by focusing on common boy in the girlds bat
themes, word choices, grammatical features, such as, first/third person and AWas there the same o
use of active/passive voice. boys?o

Get children to compare two books and think about similarities between
them. For example, by discussing whether there is a common theme in

60Thereds a boy in téhHo |IGisrdl 6 sb yb altohurio




Band 14 [Orange/Turquoise]

Target Exemplification Prompts/key questions
Strategies 1] -
2 | Solve unfamiliar words and Get children to understand that they must monitor their own reading and Aiwhat el se would hel p
phrases using appropriate select an appropriate strategy for tackling unfamiliar words fi Go b a c kread and see véhat would make
strategies to suit the demands independently, i.e. by making a decision as to which strategy will help sense. 0
of the text while ensuring the most. Demonstrate this by: fiHow are you going to W
meaning is secure. e using vocabulary from the text and articulating how you processed a
particular word or phrase. For example.il have used
work out that word, thenlre-r ead t he sentence
NB Children need to adjust reading strategies to suit the demands of the
text.
Sources of 1 | Use context of a sentence, Get children to understand that they must monitor their own reading and AWhat would make sense?
Information paragraph or whole text to select an appropriate strategy for tackling unfamiliar words iwhat could that word n
AF1 decode and understand independently .Demonstrate this by using vocabulary from text and
unfamiliar words. articulating how you process that word or phrase. Forexample. il h a
used the meaning to work out that word, then | re-read the sentence to
check. 0
NB Children need to adjust reading strategies to suit the demands of the
text.
2 | Attend to grammatical Get children to read complex sentences with subordinate and embedded fiNotice that that sente
structures ensuring consistency | clauses, adverbial and adjectival phrases. Some of these sentences Does that sound right. Do the nouns and verbs
of tense and noun/verb should be carried over several lines or on to the next page. agree?o
agreements when reading. Get them to note grammatical structure including consistency of tense
and noun/verb agreements. For example, 6 H eokéd up as Jeff entered
the room and watched him hang the hall pass on the hook behind Mrs
Ebbel 6s door . o
3 | Take account of a full range of | Get children to read texts with a range of punctuation. AiWhy do vy o writet Has usdd the h e
punctuation and understand Get them to understand the importance of punctuation and how if affects hyphen on page 97? How would you read that
how it affects meaning. meaning. For example, fAYou okay?0o paragraph? What impact does it have on the
meani ng?o
4 | -
5 | -
6 -
Behaviours 1] -
2 | Read longer passages fluently Get children to read longer passages fluently demonstrating an AiHow would Bradley have
with expression putting awareness of the function of the full range of punctuation. Children page 38?0
appropriate stress on words should use appropriate stress on words, phrasing, pausing and iHow has the punctuati o
and phrases. intonation to reflect understanding of what is being read and to enhance on page 94. Think about
meaning.
3 | Read silently and understand Get children to read a short passage silently. Get them to scan the text AWhen you read silently
the difference between silent and summarise what has been read, identifying key points. one chunk. 0
and oral reading. NB This could be fiction or non-fiction iScan down tntithe rglemagte t o
i

nformation. 0







